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“TheBest Hour 1I’'ve Spent in School”

A Case Study of the
2001-2002 Turn Up the Volume Projects
in
Noe and Westport Middle Schools, Jeffer son County, Kentucky

Background

In December 2001, work teams a Noe Middle School and Westport Middle School in Jefferson
County, Kentucky, completed their first Turn Up the Volume projects (quaitative student research)
and ddivered important new information to school decision makers about ways to improve school
climate and student achievement. At Noe, the team of student and adult researchers asked students
who livein the school’s “resides areas’ about their views on getting their parents more deeply engaged
inthe life of the school, and learned some gpproaches to improving school climate. At Westport, the
researchers focused on ways to improve the learning climate in their school, with particular attention to
student responses to the newly launched Different Ways of Knowing (DWOK) initigtive.

Turn Up the Volume projects engage work teams of students and adultsin learning and using the skills
of sysematic, scientific, quditative research to improve the school and student achievement in their own
schools. Work teams from the schoolsinvolved in Turn Up the Volume projects learn to conduct
research that helps them make wise choices about policy and practice in key areas of school
performance and student achievement. Turn Up the Volume research works particularly well for
research topics related to teaching and learning, school climate, and school safety.

Turn Up the Volume projects feature the use of trained student facilitators as researchers with other
students, and depend on the active engagement of students as members of the research work team from
the project inception through analysis and report writing. Appendix A, “A Quick Look at the Turn Up
the Volume Process,” shows the outline of the content that the Partnership for Kentucky Schools
addresses when meeting for the first time with schools or school representatives considering a new

Turn Up the Volume project.

This case study describes the steps of the Westport and Noe projects from their beginning through the
completion of written reports. The purpose of the case study isto tell an in-depth story, with
supporting materias, about one Turn Up the Volume project that might be interesting to schools or
community groups considering whether to undertake smilar work. The case study has been completed
before enough time has elapsed for new initiatives or changes resulting from the sudies findingsto be
implemented in the two schools.

The project funding came from two sources. Firs, the Prichard Committee for Academic Excellence,
which proposed the Turn Up the VVolume project to the Jefferson County middle schools, dedicated
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more than $14,000 to its support. The funds came from an Edna McConnell Clark Foundation
renewa grant. The Partnership for Kentucky Schoals, with which the Prichard Committee contracted
for project implementation, added $3500, primarily to expand the amount of technica assstance
available to the two schools' work teams.

Getting Ready

Partnership for Kentucky Schools director Carolyn Witt Jones met with middle school officidsin
Jefferson County severa timesin 2000 and 2001 before the projects launched in August 2001. In
those early meetings, Carolyn described the Turn Up the Volume process and suggested ways it could
be used in Jefferson County middle schools. For a sesson on November 13, 2000, Carolyn arranged
to take aformer principa from Jessamine County and an assistant principa from Fayette County with
her to ameeting with Jefferson County middle school officids and principds. Both of the educators
who assisted Carolyn with the presentation had experience with Turn Up the Volume projects.
Carolyn prepared these expert guests for the session by telling them of some of the concerns that had
been expressed to date by middle school officids: “What will be done with the information? How
‘public’ will the results be? Who will seethe results?” For an agenda from that sesson with middle
school principas, see Appendix B, “ The Jefferson County Middle School Game Plan.”

In response to those concerns, Carolyn and the principas from Fayette and Jessamine Counties
explained that each school that participatesin a Turn Up the Volume project makesits own decisons
about each of thoseissues. Carolyn underscored that the school itself commissions, guides, and owns
the research.

Jefferson County middle school administrators, while interested in the gpproach, next expressed
concerns about having Jefferson County students “studied” by outside researchers. Carolyn explained
that Turn Up the Volumeis not aresearch project the Partnership conducts with students as subjects,
but rather isa set of skillsthe Partnership teaches to students and educators, typicaly across athree-
year period, so that they establish sound, permanent skills in conducting school-based research
internaly to improve student achievement and school performance. Turn Up the Volume makesiit
possible for schools to do in-depth studies of their own effectiveness, policies, and practices. The one
outside researcher involved serves not as an investigator but as coach, guide, facilitator, and technica
advisor for the projects.

Jefferson County middle school administrators took the information Carolyn gave them and shared it
with middle school principas. The adminidrators invited al interested middle school principals to meet
with Carolyn to learn more of the details and decide whether to participate in projects during the 2001-
2002 school year. Latein the spring of 2001, Carolyn met with interested middle school principals and
described the Turn Up the Volume process, emphasizing how it adds a qualitative research aspect to
the quantitative gpproaches schools typically use to sudy student satisfaction, assess teaching and
learning, and inquire about school climate.
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On Jduly 17, 2001, Carolyn and Turn Up the Volume technical advisor Rona Roberts, of Roberts &
Kay, Inc. (RKI) in Lexington, met with the three middle school principals who had decided to
participatein Turn Up the Volume in 2001-2002: Louis Hughley, principa of Knight Middle School,
Kathy Sayre, principa of Noe Middle School, and Sally Mackin, principa of Westport Middle Schooal.
Judy Staples, assstant principa at Noe Middle School, dso joined this group. Sherry DeMarsh,
Director of Middle School Instructiona Support for Jefferson County Public Schools, arranged this
meeting but was unable to attend.

Carolyn and Rona brought an agenda to the July 17 meeting that included these topics:
Why isthe Partnership for Kentucky Schools supporting this effort?

What do focus group research projects make possible in middle schools?
What are some possible initia research topics for the three schools?

What are the main stepsin the Turn Up the Volume process?

What firm decisions can we make today about next steps?

O ) O O O

See Appendix C for the agenda from that meeting, “ Jefferson County Middle School Focus Groups
School Leaders First Work Session, July 17, 2001.”

The principas had many questions about logistics and workahility. One of the most important questions
at the outset related to the source of funds for substitutes for the two or three classroom teachers from
each school who would participate in the two all-day work team sessions, the haf-day facilitator
training sesson, and the dl-day andlysis sesson that are at the heart of the Turn Up the Volume work.
Carolyn and Rona did not know how the Jefferson County Public Schools intended to handle funding,
availability, or other issues related to the needed substitutes. The principals at Noe and Westport said
they could fund their own subgtitute teachers, if needed. Louis Hughley, principa a Knight Middle
Schooal, described the severa improvement projects dready going on at Knight and the resulting
demands on the limited funds for subgtitutes. He said he doubted Knight could take part if the Jefferson
County school digtrict did not fund the subgtitutes.

Through later consultation with Sherry DeMarsh, the principas learned that they would need to fund the
subgtitute expenses from their own school budgets. Sherry said she would take the respongbility to
arrange for subgtitutes for the two teachers from each school who would be participating in the Turn

Up the Volumework, but could not fund them. Knight Middle School subsequently withdrew from
the project. Noe and Westport Middle Schools decided to go forward and compl ete research
projects.

During the duly 17 meeting, Rona and the school leaders worked out the complete schedule for all

work sessions. In order to use the Turn Up the Volume results in the upcoming Jefferson County
Public Schools Consolidated Plan, the principas decided to finish the research and ensure that their
research reports were written by early December 2001, five months in the future, and four months after
the start of school. The schedule included dl dates for the full work team, and interim dates each month
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for meetings with the project leaders from each schooal.

See Appendix D for the complete project schedule, “The Confirmed Timetable for Noe and Westport
Middle Schools.”

The projects begin in earnest

After working out the complete caendar with the leadership group from the two schools and the
Jefferson County Public Schools centrd office, the principals and assstant principals a Noe and
Westport formed their work teams. Because this project started very close to the beginning of schooal,
and because Westport, in particular, faced an unusud set of circumstances asit launched its new
Different Ways of Knowing initiative, the leedership teams in both schools reported forming their work
teams at the very last minute, just aday or so before the first work team met. Both teams chose
sudents as amgority of the work team, which condtituted a“first” in Turn Up the Volume history.
Noe chose seven students, two teachers, two parents, the principal, and the assistant principd.
Westport chose 14 students, two teachers, the principal, and the assistant principd. Both teams
included about twice as many femde as mde students.

Each school choseits assstant principa as captain of the work team. In addition to handling many
respongibilities for convening the work team and ironing out the logigtics of running the focus groups,
Noe teamn captain Judy Staples and Westport team captain Donna Reed served as the main contact
persons for Rona Roberts, the technica advisor on the learning process.

First Work Team Session

The firgt work team session took place on August 29, 2001. Jefferson County Public Schools had
been in sesson barely two weeks. The two teams assembled in the upstairs portion of the library at
Noe Middle School. The Partnership for Kentucky Schools and Noe Middle School combined forces
to offer generous morning refreshments at 8:00 A.M. The students and adults assembled around library
tables and enjoyed the fruit, pastries, juices, teaand coffee as they began work.

Appendix E presents a copy of the participants agendafor the day. Appendix F includes the complete
facilitator' s agendafor this first work sesson.

Rona opened with a description of the purpose for the day, and asked each person present to introduce
hersdf or himsdlf by firgt name and one piece of identifying information. Rona then briefly Sated the
main purpose of the day, described the agenda, and introduced and got agreement on some ground
rules (caled “ Conversation Guiddines’) to guide the work teams sessons. These were the ground
rules Rona proposed:
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Proposed Conversation Guiddines:

Work together to make something new and valuable today.
Speak when you have good idess.

Listen to understand others' idess.

Suggest ways to combine and improve idess.

Use basic courtesy.

a s wbdpE

When Rona asked whether anyone proposed changes to the Conversation Guidelines, one of the
teachers suggested that the group agree on away to come to order after working in smal groups. She
suggested that Rona or anyone in the group could raise a hand, which would signd to others noticing
that they should raise ahand aso, in order to catch the attention of the whole group quickly and make it
easy to give additiond ingruction from the front of the room. The group agreed to this suggestion.
Ronadso introduced a smdl chime that she uses to produce alight ringing tone that sgnals aneed to
return atention to the front of the room.

Rona had planned to use an additiond introductory process cdled “Human Spectrums’ during this
opening session, but chose not to do it because the space was not large enough.  She saved this
process for use during the second work session.

Rona chose to open the substantive work of the day by presenting a demonstration focus group to give
the work team members a clear view of the heart of the research effort so they could have a concrete
understanding of what their planning should produce. Before beginning the demondration, Rona
showed the work team members the single Research Question that frames the demondtration focus
group: “What would it take to make learning a Noe and Westport Middle Schools so fun and
interesting that both students and adults would rather be at school than anywhere edse?’

Also before beginning the focus group, Rona asked dl members of the work teams to draw adip of
paper from ahat. The dips suggested one particular aspect of facilitation to which that person could
pay particular attention during the demondtration. The result was that severd people looked specificaly
at each of these facilitation factors:

C Welcome and hospitdity
C Neutraity

C Confidentidity

C Baance of participation

For the demondtration focus group, Rona smulated as many aspects of true focus groups as possible,
including these fegtures:

C true random sdlection of participants
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amulated permisson forms

reliance on an overal research question

the use of interview questions

neutrd facilitation

the use of “props’ to vary question types

the use of audio equipment to tape-record the sesson

) O O O O O

To achieve true random sdlection, Rona assigned each student a number and used a prepared random
number table to draw a smple dratified random sample of four sudents -- two from each schoal, two
males and two femaes. These sudents then participated in the demongtration focus group. See
questions for the focus group in Appendix G, “Modeded Focus Group Questions, Noe and Westport
Middle Schools.”

Ronathen facilitated the demondration focus group, complete with audio recording and the use of
severd propsto support different styles of questions. After the concluson of the demondtration, Rona
led a conversation about it with the participants and the work team members, focusing specificaly on
the four aspects of facilitation that were on the dips.

The educators, parents, and students who observed the demonstration found it easy to identify aspects
of warmth, hospitality, and neutraity init. Confidentidity, of course, could not be directly identified
during the focus group itsaf. Rona asked the observersto consider whether they had seen or heard
anything during the demongtration that they would find difficult to kegp confidentid, had it been ared
gtuation. That conversation served to begin preparing the students for their responsibilitiesto hold in
confidence the focus groups they eventudly would run or andyze.

Rona next described the outline of afocus group process from gtart to finish, as presented in the Turn
Up the Volume Toolkit, pages 13 - 16. Asaguide for thislong set of tasks that the teamswould
address across multiple sessions, Rona produced a printed “checklist” for each student and aso
repeatedly used an overhead projector and atrangparency version of the checklist to show the work
team members each step they were taking and record the decisions each work team’s members made
about how each step would be completed in the two schools. See the checklist in Appendix H,
“Checkligt.”

Ronaintroduced to the work team members the differences between Research Questions, which are
the mgor statements of the purpose of the inquiry — the questions the research is being conducted in
order to answer — and Interview Questions, which are the user-friendly, specific, engaging questions
fecilitators actudly ask focus group participants. Rona noted that these differences are crucid to the
success of a Turn Up the Volume project, and are carefully described, with examples, in the Turn Up
the Volume Toolkit. Ronaemphasized that the teams should construct no more than three Research
Questions (with one being the ided) and no more than ten Interview Questions.
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By late morning, each work team had developed first drafts of research questions. Members of both
teams wrote their questions on overhead trangparencies, and each team considered and made
suggestions and improvements to the other’ s research questions. After lunch the work continued,
expanding to include the firg drafts of Interview Questions.

At the end of thefirst day, the two work teams products looked like this: (*RQ” means “Research
Quedtion” and “1Q” means “Interview Question.”)

Westport
RQ A: What type of classroom activities/experiences hel p students learn better?
IQ 1. Besdes grades, what makes your proud of your work?
Q2. What isyour most memorable learning experience last year?
RQ B: How can teachers actionsimpact student learning?
IQ3: Compareyour ided or favorite teacher’ s dtitude to an anima and explain why.

IQ 4: What kinds of things do your teachers do that you would continue to do if you
were in charge of your own class?

IQ5: Tdl meabout differences noticed from ateacher last year to ateacher thisyear.

[dternative] Have you noticed anything different about the ways teachers are
teaching this year?

RQ C: How could the school environment enhance student learning?

1Q6: Sdect from these five pictures what you would like your classroom to look like,
and explain.

IQ7: What isthefirg step that you would take to make Westport a better place for
us?

Noe
RQ A: What can Noe students do to get their parents more involved in/at school?
IQ1: Explainthetypesof activities your parents attend & your school ?

RKI © 2002 7 Noe/Westport Case Study 10/02



1Q2: What type of events would you like to have at school that would involve your
parents/guardian?

IQ3: What activities do you want your parents to attend?

IQ4: When you redly want your parents to come to school, what do you do to get
them here?

IQ5: What could you share about Noe Middle that might get them more involved?
IQ6: How do you talk to your parents about school ?
Each work team made these additional decisions during the first work session:

C The students on the work team will serve asthe facilitators for the focus groups in the two
schools. (This runs counter to the best ideas from previous Turn Up the Volume projects, and
the technical advisor did not think it was agreet idea.)

C The focus groups will be gender-alike. (Recommended by past Turn Up the Volume
experience and the technica advisor)

C Gender-alike teams will facilitate the focus groups. (Recommended by past Turn Up the
Volume experience and the technica advisor)

These three decisions, taken together, had an impact on the plans for focus groups at both schools.
Because the work groups contained about twice as many femae as mae students, male facilitators
would need to facilitate multiple groups of mae sudents, while femde facilitators would likdly facilitate
one group each, in order to ensure a baance in the number of male and femae groups a each schoal.

During the course of the day, Rona briefly described the upcoming work on analysis and invited al of
those who found the description of anadys's gopeding to Sign up to be on the andysis team. Rona
described andysis as fun for those who like it, challenging, and requiring agood ded of focus. She
described the process of taking written transcripts from each focus group and identifying themes and
good quotes within each transcript as away to help answer the research questions. Rona said that an
andyss room gets filled with flip chart paper and sticky notes and cards as people work out their
drategies for identifying important information within each focus group.

The full day of analysis had been set for November 6. Rona asked that at least some of the adults from
each team be present. All teachers Sgned up for the anadlysis team, as did both assistant principas and
the Westport principa. Of the 21 total students, 17 signed up to be on the analysis teams.

Beginning a the first sesson and continuing for the duration of the work team experience, Ronaworked
to create awarm, relaxed climate for learning. Drinks and snacks, including candy, were avallable
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throughout the day, and work team members moved about the small work space freely. The group
took rather frequent breaks. Rona brought alarge box of art supplies and toys to help stimulate work
team members credtivity asthey conddered ways to structure questions that would engage middle
school focus group participants. The Partnership for Kentucky Schools provided alarge, delicious
boxed lunch. These amenities helped build a collegid, comfortable work climate for sudents and adults
who were working together as peersfor thefirgt time. Attention to creating a pleasant work climate
continued throughout the life of the project.

Second Work Team Session

The second work team session took place, unfortunately, on September 11, 2001 in the auditorium at
Westport Middle School. Of course the day could not be completed as planned, but it began normaly.
At around 8:00 AM, Rona and Westport team captain Donna Reed arranged the room so that it
reflected the round table and chairs of the Noe Upper Library. The Westport auditoriumisalarge,
second floor room with lots of windows, tables that can be arranged in dmost any configuration, and
chairsthat are easily moved. Westport Middle School and the Partnership for Kentucky Schools
again provided great morning refreshments, snacks and drinks, and a good lunch to help support the
work of the work teams.

When work began a 8:30, Rona gave al work team members agendas and packets of materids that
mirrored the overhead transparencies she intended to use during the day. These materials reminded
work team members of the conversation guidelines, reiterated the “why” behind focus group research,
showed the types of focus group research other schools had completed, introduced specific locations of
key sectionswithin the Turn Up the Volume Toolkit, and gave them a new copy of thelong
“checklig” of tasks involved in completing the project. Appendix | presents the Participants Agenda
for theday. See Appendix Jfor the Facilitator’s Agendafor the day.

Ronafirgt invited the members of the two work teams to get reacquainted and warmed up for work by
taking part in aquick, interesting learning process called “Human Spectrums.” Human spectrums
involve creating an imaginary line that has two ends, or “poles” each of which represents a contrasting
fact or apreference that is completely postive. People then stand somewhere dong the imaginary line,
revealing a spectrum of different views, experiences, or preferences. Rona used three smple spectrums
asawarm-up:

C Date of birth, from January 1 to December 31 (month and day only, not years)

C Time of day of peak performance [from 5 AM (very early) on one poleto 4 AM (very late) on
the other]

C Shirt/blouse color (aliterd light-dark color spectrum, just for fun)

Rona then showed the work teams their Research Questions and Interview Questions as they had
devel oped them so far, and reminded the teams about the distinction between the two types of
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questions. Rona pointed out that while Research Questions reflect the main thrust or “mystery” that
drives the research project, Interview Questions are the prompts that facilitators use to get students
talking about the topics of the research. Rona reminded the work team members that every Interview
Question should help address a Research Question in some crucia way.

The work teams assembled themsdlves and began work on devising good interview questions and
drategies. At about 9:30 am., Westport principal Sally Mackin, who was working with the Westport
team, recelved amessage that an airline had crashed into the World Trade Center in New Y ork City.
She told Rona, and the two of them decided Principal Mackin would check out the accuracy of the
story before they decided what action to take. Within moments, Principal Mackin announced the news
of the attacks on the public address system for the entire school.

The adult work team members caucused to decide how to respond. Throughout Westport Middle
School, teachers had stopped teaching and turned on televisions for students to watch as events
continued to unfold. The adult work team members decided to offer the student work team membersa
choice about how to proceed. Students were asked to choose whether to stop work and return to
their respective classrooms, continue work uninterrupted, or continue work with some occasiona
breaks for televison viewing. The students chose the last option. They asked to watch televison for
about 30 minutes, or until they felt they knew what had happened, followed by areturn to work until
lunch time, a which point they would watch televison again. Shortly after atelevison was brought into
the room and turned on, the second World Trade Center tower collapsed as students watched.
Students were relatively subdued in their expressed responses to dl of these events, primarily asking,
“Isthisred?” “Isthis happening right now?’

Adultsin the room felt and showed sgnificant distress. Noe Team Captain Judy Staples left the school
as soon as she heard the news about the attack on the first World Trade Center tower because of
concerns about afamily member working in that area of New Y ork City.

Although both the students and the adults tried hard to carry out work in the intervals of not watching
televison, thiswork sesson was terribly chalenging to al who took part. Much of the work smply
could not be done during that day. Rona promised the work team members from both schools that she
would be in close communication by e-mail and telephone and that she would come back as needed to
help each school get ready to carry out the focus groups on time o that the transcripts could be
prepared and ready for the November 6 analysis session.

Within aweek after September 11, eemail, which had been a strong, steady component of the planning
and implementation for the projects, became unavailable as atool for completing any work with the
work teams. The Jefferson County Public Schools computer system, aong with the Kentucky
Department of Education’s system and many others, was struck by the Nimda computer virus. This
meant that communication between Rona and the entire work team ssmply could not take place in any
easy way. Ronaand the team captains, dong with the two school principas and Sherry DeMarsh from
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the Jefferson County Public Schools Centra Office, worked through the remaining planning issues
primarily by phone and mail.

Because of both the impact of September 11 events and the subsequent difficulties communicating with
al work team members, the questions underpinning the research in both schools did not get as much
work team attention and testing as would have been idedl. The team captains and Rona worked
together to complete revisions to the questions based on the conversations the work teams had been
having at the time of the interruption on September 11. More student attention to the questions would
have been preferable, but could not be arranged.

Here are the find versons of those questions:

Noe

RQ: What can Noe students do to get their parents more involved in/at school ?

QL

Q2

1Q3:

Q4

RKI © 2002

Hereisalig of activities we have a Noe after school and during school. [Hand out the
list.] Circletheactivitiesthat your parents, grandparents, or guardians attend at Noe
Middle. The activities are listed above the line.

Bdow thelinethereisaplace for you to list those activities that you would like your
parents, grandparents, or guardians to attend, if you were part of the activities. Please
list asfew or as many as you warnt.

C Tel us more about what makes you want your parents to be here for the events
you circled.

Imagine an activity you might like that Noe does't offer right now, and tell us about a
new event or activity that you would like your parents, grandparents, or guardiansto
attend.

C What would make this fun for you?

C What would make this fun for your parents, grandparents, or guardians?

C What would help you get your parents, grandparents, and guardians to come to
this new activity?

Maybe there are times when you don’t want your parents, grandparents, and guardians
at school. If that'strue for you, please describe those times.
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C What is the difference between times you do want your parents, grandparents,
and guardians to come to school and times you don’t want them to come?

C Are there things Noe Middle School could do to make it easier for you when
your parents, grandparents, and guardians come to school ?

IQ5: If thereisatime when you realy want your parent, grandparent, or guardian to come to
school, what would you do to try to persuade them to come?

IQ6: What can you and other students do to get your parents to attend more events at Noe?
C If you have some * secret drategies’ that you think might help other students get

their parents to come to events a school, would you please share them?

IQ7: What can the teachers and staff a Noe Middle do to get your parents, grandparents,
and guardians to attend more events at Noe?

C Imagine the best thing Noe could possibly do to help you get your parents,
grandparents, and guardians to come to school. What would that be?
1Q8: Isthere anything ese you would like to add?

Westport

RQ A: What type of classroom activities/experiences help sudents learn better?

RQ B: How can teachers actionsimpact sudent learning?

RQ C: How could the schoal environment enhance student learning?

Q1. What type of classroom activities or experiences help you learn better?

IQ2: Do you ever do school work that makes you fed proud and makes you want to do it
agan?

IQ3: Think about a classroom experience that was so exciting at the time that you were
disappointed when the class period ended, and you wanted the class to continue.
Shareit a thistime.
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IQ4: Think about afavorite teacher or an ided teacher. Now sdect an animd that you
believe reflects that teacher’ s atitude. Remember, attitude, not appearance. Pick a
suffed animd that resembles your favorite teacher’ s atitude.

IQ5: What classroom activities do your teachers do that you would continue if you werein
charge of your own class?

IQ6: Different Ways of Knowing isaway of teaching so al students can be successful. Al
sudents learn differently. Some learn by ligening. Some need to see something. All
learn by participating in activities that are fun and meaningful to them. Can you give
some examples of the DWOK teaching techniques that you observed this year so far?

IQ7: [Photos] Here' s a sdlection of middle school classrooms. Select one picture of the
classroom that you would like to be in and tdl what you like about it, and why.

IQ8: What's missng from the picture that you would include to make the classroom better?
1Q9: What isthe first step you would take to make Westport a better place for us?
1Q 10: Isthere anything else you would like to say?

The Nimda virus dso interrupted the communication between the two schools and the Jefferson County
Centrd Office data expert who had agreed to draw the schools' random samples, based on research
characterigtics each work team provided. This dowdown resulted in adeay in the launch of the
Westport focus groups, and, in fact, prevented Westport from conducting any pilot tests of its Interview
Quedtions.

Half-Day Facilitator Trainings at Each School

Ronatrained the facilitators from the two schools separately, in three-hour sessions at each school.
Before each training session, Rona and someone at the school produced a guidebook for the facilitators
that featured basic facilitator ingtructions and then presented the interview questions for that school ina
format that included suggestions about amount of time per question and particular features of each
question. See the Noe Facilitator Guidebook in Appendix K.

During the three-hour training session, Rona asked the students to concentrate on the four principles of
facilitation she had introduced during the first work session: welcome and hospitdity, neutrdity,
confidentiality, and balance of participation. She demonstrated and asked students to practice the
opening of afocus group, asking each interview question, and closng the focus group. Students first
practiced in facilitator pairs, and then demondrated their killsto the larger group.
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Rona worked with the facilitators to help them understand specificaly how to construct new
gpontaneous follow-ups after they asked their main question as written. Thiswas the firg time Rona
had attempted to teach students about the use of both spontaneous and planned follow-up questions.
The facilitator guidebooks gave some written prompts to help students form appropriate spontaneous
follow-up questions. Here are some examples:

How...

What isit about ...

Tel me more about ...

What is your experience with ...
Describe. ...

Imagine ...

The facilitator training in each school served as an opportunity to form the facilitator pairs and assgn
facilitators to specific focus groups planned for pecific times and locations. Rona suggested that
facilitators form same-gender pairs that included as much diveraty as possble. Rona explained that
having the facilitators reflect two different races of grade levels, for example, increased the chances that
each student in afocus group would fed comfortable reating to one of the facilitators. With that
ingruction, the sudents formed their own pairs.

The facilitator training aso gave the work teams the necessary information about the type of audio
equipment they needed, and gave the teams time to plan how they would manage audio recording.
Members of the two teams also worked out specific plans for ensuring that adult sponsors would be
present outside the room during each focus group.

Running the Focus Groups and Transcribing the Tapes

All focus group research projects run into unexpected issues and barriers, and strong work teams like
the ones at Noe and Westport find ways around them. In spite of al the difficulties, Noe work team
members and student facilitators completed six focus groups (four femae and two mae) and Westport
completed eight groups (four female and four male) by mid-October. Noe administrators reported
having particular difficulty in persuading the randomly recruited students to return their parenta
permisson dips. Asaresult, the Noe groups were smaler and fewer in number than the work team
had intended.

Thelack of timeto do a pilot test of questions proved to be acrucid gap at Westport, sncethe
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Westport Interview Questions that had gppealed most to Westport and Noe students during the work
sessions proved to be hard for students in the actual focus groups to answer asintended. In particular,
aquestion using props proved to be problematic. The question asked students to select afavorite
guffed anima from a group of available animas and describe how that animd’ s characteristics
reminded them of elther anided or favorite teacher. Though the question had worked well in a
preliminary test with work team members, in actud useit failed to dicit many qudities of greet teechers.
Instead, facilitators found they had difficulty persuading sudentsto consider qualities related to teaching
rather than physical qudities smilar to the animd’s physica qudities. This problem had surfaced in the
work team run-through of the draft interview question, but had been dismissed as not having particular
ggnificance. A true pilot at Westport would likely have made the problem plain, and would have given
the work team time to make the question more effective.

The next chdlenge rdated to producing useful transcripts from these 14 tapes. RKI handled the
transcription for the Partnership for Kentucky Schools, using contract transcriptionists. RKI had
difficulty finding experienced transcriptionists. In addition, microphone placement and, perhaps, the
quality of microphones and recording equipment, meant that soft-spoken studentsin severd of the
focus groups could not be heard. Transcriptionists expressed consderable frustration at the number of
inaudible or smultaneous conversation comments in each transcription.

In spite of these difficulties, RKI completed the transcripts and mailed copies for dl work team
members to the team captains five days before the andysis sesson on November 6. This condtituted
thefirs Middle School Turn Up the Volume Project with transcripts for al work team members, a
magor improvement in the overal Turn Up the Volume process. The improvement came because the
transcripts placed dl analyss team members (who congtituted mogt, but not al, of the work team
members from the two schools) in an equal position with regard to accurate data

In addition, the transcripts offered another unforeseen benefit. The student facilitators looked at their
own transcripts and spontaneoudy conducted self-critiques. Most could see immediately where they
had adhered to the principles of skilled neutral facilitation, and where they had departed from those
principles. They could see, as well, how the participants responded in each case. For many of the
facilitators, these transcripts brought both ddight and sharply focused learning.

Analysis

The analysis began on November 6, 2001 a 8:30 am. in the Westport auditorium, with plenty of good
refreshments. Rona often refers to the andlysis sesson asa* party” and had invited work team
membersto “dressdown” for the day. Since andysswork involves consderable use of cutting and
pasting, and often produces large pieces of paper taped together to produce oversize sections that can
best be managed on the floor, jeans and casua clothes are practica aswell as comfortable for analyss
work.
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Rona explained to the 20 members of the two work teams who had chosen to do andysisthat their job
during the day would be to identify the key findings of the focus groups conducted in their respective
schools. Ronaexplained that andlysisinvolves identifying themes, key findings, and good quotes that
help the report writers prepare for their important duties. Westport report writer Donna Reed and Noe
report writer Holly Holland both participated in the andysis sesson. Partnership for Kentucky Schools
Cadre member Betty Lindsey dso joined the analys's session and assisted both work teams throughout
the day.

Rona described to the group their task — primarily a search for themes that showed up in multiple
focus groups, the identification of strong quotes that support themes or assertions, and the identification
of any differences among subgroups. See Appendix L for the overhead materia used during this
session. Also see pages 127 - 145 in the Turn Up the Volume toolkit.

Rona suggested to both work teams that they cut apart one set of their transcripts and sort the
responsesinto individua Interview Questions and responses. This made it easy for them to put
together on large sheets of paper al their groups answersto Interview Question 1, then Interview
Question 2, and so on. Rona emphasized that the purpose of andlysisisto answer the Research
questions, and that the path to understanding the answer to the Research Questions lies through the
work of understanding how participants have answered each Interview Question.

All work team members, particularly students, worked enthusiasticaly on the analysistask. Work team
members divided themsalvesinto small groups of two or three to tackle each Interview Question,
identifying the main points within the participants responses to that question, and highlighting or cirding
particularly good quotes that the report writers might use to document the claims related to the findings.

The andysis party ended at 1:30. The report writers walked out with a great ded of messy-looking but
organized paper to help them prepare their drafts. Each report writer agreed to draft an initid report
and circulate it among al work team members for comments before making the draft find. The report
writers affirmed their intention to complete their find drafts by December 7. The report writers did
circulate drafts, and made changes based on comments, before producing the final reports, which are
attached in AppendicesM (Noe) and N (Westport).

CONCLUSION

Every Turn Up the Volume project hasits own dynamics. Each oneresultsin some“firds” The
Jefferson County Turn Up the Volume project was particularly noteworthy for severd reasons, which
are noted below, dong with the learning the Partnership gained from the “firs.”

1 The start-up, which included making contact with the Jefferson County Public Schools and

making repested efforts to engage principals in conducting the projects, took a significantly long
time. Multiple players, including guest principas from other Turn Up the Volume schoals,
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made presentations to different groups of Jefferson County Public Schools decision makers and
principas.

The Partnership learned that persistence and patience can lead to successful projects, even
when the start-up period extends longer than two years.

2. Before working with the Jefferson County middle schools, the Partnership had not faced the
issue of individua schools paying for subgtitutes out of their own budgets so that teacher work
team members could participate in the work team sessons. In Jefferson County, this one
congderation caused an interested middle school principa to remove his school from the
project because of competing demands for funding for substitutes at his school.

The Partnership learned that the costs for substitutes need to be explained early to schools or
digtricts asthey consider whether or not to undertake Turn Up the Volume projects.

3. The Jefferson County projectsin the fal of 2001 congtituted the firgt time the Partnership had
worked with student mgjorities on work teams. From the first moments of the day of the first
work session, it became clear that student mgority work teams can offer significant strength in
middle school settings. Students participated in the work more eagerly and actively than in
previous projects. They did not wait for adults to take the lead in planning. This pattern held
true throughout the work sessions, and was particularly aided by the skill and commitment to
mutud learning that al adult work team members brought to this effort.

From this experience, the Partnership learned to suggest to schools forming work teams that
sudent mgorities are highly desirable and boost the quality of student participation and learning
sgnificantly.

4, Rather than deciding how many focus groups to run and then who should facilitate them, asthe
Turn Up the Volume experience and guide book suggest, the Noe and Westport work teams
both decided to use their student work team members as facilitators and then backed into the
decision about how many focus groups, of which gender, to run. This meant that some students
who may not have been particularly well-suited to facilitation ended up serving as facilitators,
and it aso meant that the schools did not base their decison about numbers of focus groups
and types of focus group participants solely on the research question. This appeared to creste
some weakness in facilitation, athough that weskness may not have had a sgnificant negetive
impact on the results.

The Partnership learned that students on work teams are very likely to be eager to carry out all
seps in the process, including facilitation. For this reason, the Partnership learned that it needs
to counsd schools even more carefully about their selection of students for work team
members. The Partnership dways advises school |eaders to choose students who reflect a
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broad spectrum of student experience (age; geographic differences, if appropriate; “ street”
leadership skills; grade performance; differencesin degree of participation in high-profile
sudent activities) rather than smply choosing severd dready prominent student leeders. The
Noe and Westport experiences suggest that the Partnership needs to anticipate that student
members of the work team aso should meet criteria for becoming good facilitators. 1n other
words, in addition to the other qualities the schools seek in their student work team members,
the Partnership learned that it needs to encourage school |eaders to choose students who are
likely to listen well and enjoy encouraging other students to participate.

5. Thiswas the firgt time two middle schools hed participated in ajoint Turn Up the Volume
planning process, with a shared timetable for results. This approach worked particularly well.
The students from each school enjoyed working with and being with students from the other
school, even though much of the work was done with intact school groupsin a shared
workshop space. In addition, the presence of middle school sudents from another middle
school made it easy to do trid runs of interview questions and shape them up a bit before
further testing. Findly, the fact that both schools took part and agreed to atimetable early on,
including the necessity for subgtitutes, may have helped keep the entire process timely.
Because of the extent to which the analysis day, in particular, was locked in on the subgtitute
request schedule, both schools did al that was necessary to adhere to the timetable.

The Partnership learned that fixed dates on which subgtitutes are available can help keep Turn
Up the Volume projects on time. On-time projects offer definite benefits to the schools that
sponsor them, particularly when the resulting findings are to be used in structured planning
efforts.

These Jefferson County projects hel ped the Partnership learn more about the impact of Turn Up the
Volume projects on students, primarily those who serve on work teams, but aso those who participate
in afocus group. Student members of Turn Up the Volume work teams typicaly find themselves
working as peers with adults for the first time as they plan and carry out the precise research steps.
Both students and adults have specidized knowledge that is both crucid to the success of the inquiry
and unavailable if they do not contribute it. For most sudents, having their own views carry serious
weight with adultsis anew and affirming experience. Following the first al-day work sesson, one
student member of the Westport work team sent Rona an e-mail expressing this sense of being
respected as a thinker and a contributor:

| had alot of fun on Wednesday Aug.29th, 2001. Turn Up The Volumeis an excdlent
program. | fed that my voiceisredly being heard by our staff and that | can make a
difference in my schoal. I'm looking forward to our next meeting. | think you will find
that Westport will work very hard on this "journey” that we have started. | know | will
giveit my dl. You know, | fet very relaxed in the meeting on Wednesday. | didn't fed
pressured | felt | could share my ideas and not have someone say that | was wrong. |
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fdt like | wastreated as an individua, and not a sudent that has to be watched like a
hawk dl thetime.

The adults who chose the student work team members and then worked aongside them for four
months said they noticed strong increases in student work team members abilities and confidence.
Here are two examples of statements from adult work team members:

This process helped our kids sdf-esteem. It helped the facilitators grow and fed
better about schoal. It developed their leadership skills. They felt important and
vaued. (Westport Middle Schoal, Louisville, Kentucky)

We picked kids who we wouldn’t normally have picked. We were so pleasantly
surprised a how the kids grabbed the topic and became leaders. It showed us these
kids had some leadership qudities we hadn’t seen. (Noe Middle Schoal, Louisville,

Kentucky)

With regard to the impact on students who participated in a one-time focus group, evidence from the
Noe and Westport studies confirms what the Partnership has seen in other schools. Many student
participants report that the depth of conversation and the experience that someoneis listening intently to
their views about the school is singular and important to them, even though it is brief, and is not
repeated. One student participant at Noe Middle School spoke for many: “Thisisthe best hour I've
ever spent in school.” Like facilitators and educators in other schools who have completed Turn Up
the Volume projects, the Noe and Westport work team members reported that student participants
pleaded for more opportunities to talk together about ways to improve the school. Though the Turn

Up the Volume focus groups are primarily research processes designed to devel op sound data for
decision-making about school improvement, the work aso congtitutes student engagemen.

Students' responses to this brief engagement opportunity starkly point out their longing for more
opportunities to influence their own school’ s direction and practices. The Partnership has learned that
Turn Up the Volume research can help schools start building a more engaged student body. The Noe
and Westport experience provides further evidence of that possbility.

RK| © 2002 19 Noe/Westport Case Study 10/02



Appendix A

A Quick Look at the Turn Up the Volume Process

When do people need a Turn Up the Volume project?

¢
¢

When aschool or digtrict wants to learn a powerful new way to find out what will work with
Students

When a school or a schoal digtrict wants to make substantia improvements in student
achievement, school climate, school safety, or students' sense of belonging and satisfaction with
school

When most students have been left out of decision-making about their schools, and most
students are not taking responsbility for their own learning

When the chalenges or opportunities are complex, and ingght is needed in order to support
good decision-making about teaching and learning strategies, school climate changes, or school
safety

What isincluded in the Turn Up the Volume tool kit?

A rationale for the use of student focus group research

Detalled ingructions for planning and carrying out research quadity focus group studies with
students as the facilitators of the groups

Brief descriptions of ways to talk informally with students about teaching and learning or other
issues that affect their academic achievement

What groups or individuals should be interested in Turn Up the Volume?

¢

Schools or schoal digtricts that face complex changes and want students as active partnersin
the change

Schools or schoal digtricts that are looking for improved ways to boost student academic
performance, improve school climate or culture, or increase safety, or boost sudents's sense of
respect, belonging, and satisfaction with school

School-community groups that want to work with schools to make any of these improvements

What size group can carry out a Turn Up the Volume project most effectively?

¢

A good project depends completely on having a strong, diverse work team. An idedl work
team dzeis 8- 15 members. A sgnificant number need to be students, and the group needsto
include key adminigtrators, respected teachers, and active parents aswell. It isimportant that
the work team reflect the school’ s diversity in terms of race, gender, ethnicity, and other
differences, since diversity often underlies problems and holds the promise for new, better
drategies. The person responsible for writing the find report needs to be included in the work



team from the beginning.

Approximately what is the least/greatest amount of time required to carry out a Turn Up the
Volume project?

¢

For a complete student focus group study of an issue related to student achievement, the time
investment isintensve: a least four months eapsed time, with afew key playersinvesting
around 60 hours in implementation. Work team members typically invest 15 - 20 hours each.
One or more writers/anaysts may invest another 20-30 hours.

For the asmpler forms of engaging students in talking about teaching, learning, and school
climate, it is possible to carry out some in avery few minutes, and others with no more than 30
minutes of preparation and perhaps 30 - 60 minutes implementation.

What individuals (key positions), institutions, agencies, or organizations need to participate to
implement a Turn Up the Volume project most effectively?

¢

School leadership must be committed to a student focus group study, or it cannot happen. The
commitment must be active and steedy. Because many decisions must be made as the sudy
unfolds, school leadership must play ahands-onrole. A smple “sgn off” will not work. In
addition, without active participation, school leaders may not be willing to put changesin place
asaresult of the project; without that willingness, the effort will mostly be wasted.

Educatorsin affected schools must be willing to assst and willing to consider changesthat are
proposed as aresult of the focus group.

Every focus group study must have at least one school ingder involved who knows dl about
how to work creatively within school policies and rules, and who has some power to make the
rules work for good causes.

Simpler forms of student conversation can be carried out by one adult educator without anyone
else needing to be involved at dl.

What is the anticipated outcome if a Turn Up the Volume project is carried out successfully?

¢

Wil done student focus group research yields information, unavailable through any other
source, for usein making teaching and learning practices more effective so sudents will
participate more eagerly and more successfully in learning.

If researchers successfully engage students in good focus groups, listen to what students say,
and let students know the changes that have resulted from the focus groups, students sense of



belonging and confidence in their schools can increase.

Students, educators, and community people who work closely with student focus groups will all
build better andytica skills, better lisening skills, and better research skills, dl of which can be
gpplied to many Studtions.
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Appendix B
The Jefferson County Middle School Game Plan
Monday, November 13, 2000
1:00 and 3:00 PM EST

TheTeam: Carolyn Witt Jones, Director of the Partnership for Kentucky Schools
Kim Parker Brown, Associate Principal, Lexington Traditiona Magnet School
Richard Williams, East Jessamine High School
Rona Raoberts, RKI

God: Give principds the information they need to decide whether to do student focus group research
on issues related to improving student achievement. We hope two or three principas will decide to do
a student focus group research project this year.

Time avalable: One hour, including questions and conversation. We will do two one-hour sessions
with two different groups of principas.

1:00/3:00 Background: Why did the Partnership for Kentucky Schools become involved in this

work? Carolyn

C What were the reasons

C What have been the practica outcomes so far

C What opportunities does this work offer schools and school leaders?

1:10/3:10 How have schools and school didricts used this new tool to improve student
achievement? Rona, Kim, Richard

The array of key questions (Rona)

How and why one middle school used student focus groups (Kim)

How and why one digtrict has used student focus groups twice (Richard)
Any leftovers (Rona)

OO O OO

1:25/3:25 Things to consider as you consider student focus group research — Carolyn

C We're not sdlling, we' re inviting, looking for learning partners

C What we can offer as coaches; a bit about the scope of work for the school
team

C Yes itisalot of work, but it is one useful new tool in finding out things you
need and want to know that only students presently know

C Fit with school/digtrict planning (if not aready addressed)

C Not a cookie cutter; tailored to each school situation

C How to let us know if you want to participate, and deadline

1:30/3:30 Quedtions, conversation

2:00/3:00 Adjourn



Appendix C

1:00

1:10

1:20

1:40

2:00

2:10

2:20

2:30

Jeffer son County Middle School Focus Groups
School Leaders First Work Session, July 17, 2001
Proposed Agenda

We come and Introductions— All

Purpose of the meeting — Carolyn Witt Jones: To launch essentiad, usable student research at
Knight, Noe, and Westport Middle Schools for the 2001-2001 school year

Why the Partnership for Kentucky Schoalsis involved, and how — Carolyn

What do focus groups make possible in middle schools? A quick introduction— Rona Roberts
C Deveopment of new knowledge
C Access to authentic information about how to improve teaching, learning, school

climate, and safety

C Stronger, more redligtic data for consolidated plans
C Broadly applicable new leadership and inquiry skills for sudents, saff, and parents
First consderation of potential research topics a Knight, Noe and Westport — Al
C What do you redly need to know to improve student achievement at your school?
A quick introduction to the focus group process— Rona; See pages 13 - 18

Work team at each school, page 21

Major work components, page 13

Time estimates, page 17
Two possible time tables, attached

DO OO

More about the nature of the support that will come from the Partnership for Kentucky Schools
— Carolyn

Second consideration of potential research topics at each school — All
Firm decisions about next steps

C Key rolesin each school

C Next steps for the “leadership caucus’

C Pans and information for communicating with each other

Adjourn



DO OO

D OO OO

Frequently Asked Questions about Turn Up the Volume Resear ch Projects

Why is the Partnership for Kentucky Schoals interested in supporting Turn Up the Volume
projects?

We are committed to highlighting the value of the student voice in school matters.

We find that good Turn Up the Volume projects lead to increased respect and student
responghility for learning.

We are committed to supporting schools and communities working on tough issues, particularly
those that affect sudent achievement and satisfaction in Kentucky public schoals, often this
work is made easier by student-based research.

We bdieve effective school decison-makers must have the very best information for making
wise decisions,; solid student-based research yields invauable new knowledge and information.

What are the benefits of asuccessful Turn Up the Volume project?

Solid information about what students vaue and resst, and what will engage students effectively
intheir own learning, dated in sudents' own words

Information thet is different from and richer than survey information, and adds to it

Defengble, “red time’ information to support complex aspects of Consolidated Plans
Anincreasein sudents sense of being respected and valued as part of school communities
Increases in student and adult research sKills; thiswork is not just for the “top” students —
Turn Up the Volume is engaging and useful with average students aswell

What does a Turn Up the Volume project involve?

Active commitment by school leaders, and strong, patient support by school councils or the
board

A strong captain who will solve problems and make things happen

A good time table and enough time (one good time table: planning Sartsin August for research
in January, findingsin early March)

A solid Work Team that includes educators, students, and parents

Ultimate god: plan and carry out scientificaly constructed, defensble research, usng students
asfadilitators, with guidance and coaching from the Partnership for Kentucky Schools

What are some “Danger Signs’ — reasons NOT to do a Turn Up the Volume project?

If key decison-makers are uninterested in using the results to bring about change

If key leaders do not support it enthusiasticaly

If the intent isto settle a score or find out who is “right” in a conflict

If the needed resources of time, energy, and money are not available

If sudents are not vaid participants in each aspect of the planning and implementation



Two Possible Time Tablesfor Jefferson County Middle Schools

NOTE: All work to be completed by Work Teams in each participating Middle School, with support
from the Partnership for Kentucky Schools

If you want to compl ete the research before Christmas:

August
Form work team
Within the school community, publicize the intention to do the project; announce topic
Develop the research questions and interview questions

Leadership caucus: August 28, 3 PM
Joint Work Team session: August 23, 10 AM - 3 PM

September
Decide on ided participant mix
Work out logigtics for focus group sessons
Identify, recruit, and get parental permission for sudent fecilitators
Draw sample and recruit student participants, and get parenta permissions
Train udent facilitators
Sponsor student facilitator practice sessons

Leadership caucus: September 18, 3 PM
Joint Work Team session: September 11, 10 AM - 3PM

October
Run pilot groups, make necessary changes
Run dl groups
Produce transcripts or other written record
Begin andyds

Leadership caucus. October 16, 3 PM
November

Complete andyss

Draft report

Leadership caucus: November 13, 3 PM
Joint Work Team “ Analysis Party:” November 13, 10 AM - 3 PM

December
Complete and distribute report



Leadership caucus. December 11, 3 PM

If you want to complete the research by March 1, 2002

August
Form work team
Within the school community, publicize the intention to do the project, announce topic

Leadership caucus. August 28, 3 PM
Joint Work Team session: August 23, 10 AM - 3 PM

September
Begin developing the research questions and interview questions
Tedt interview questions either informaly, formaly, or both
Consider ided participant mix

Leadership caucus: September 18, 3 PM

October
Make fina decisons about research questions and interview questions
Make find decisons onided participant mix

Leadership caucus. October 16, 3 PM
Joint Work Team session:; October 25, 10 AM - 3 PM

November
Work out logigtics for focus group sessons

Leadership caucus: November 13, 3 PM

December
[Could recruit for pilot groups, get parental permissions, and conduct pilot groups here;

requires training at least some facilitators before the year-end break and then refreshing the

training with practice and coaching after the break]

Leadership caucus. December 11, 3 PM



January

Identify, recruit, and get parenta permission for sudent facilitators

Train sudent facilitators

Sponsor student facilitator practice sessons

Draw sample and recruit student participants, and get parental permissons

Run pilot groups and make necessary adjustments [if not completed in December]
Run groups

Leadership caucus. January 8, 3 PM
Joint Work Team Session, January 8, 10 AM - 3 PM

February

March

Produce transcripts or other written record

Carry out andyss

Draft report

Leadership caucus: February 12, 3 PM

Joint Work Team “ Analysis Party:” February 12, 10 AM - 3 PM
Complete and distribute report

Leadership caucus. March 5, 3 PM



FOCUS GROUP TOPICS CONSIDERED
BY KENTUCKY STUDENTS

Students’ views on teaching and learning (two undisclosed
middle schools and two undisclosed high schools [two rural,
two urban, two high achieving, two low achieving])

School safety and school climate (Jessamine County
Schools,
K-12)

Cultural barriers to academic and social success (Morton
Middle School, Fayette County)

Narrowing the academic achievement gap between high-
performing and low-performing students (Henry Clay High
School, Fayette County)

How administrators, teachers, and students can work
together to close the achievement gap (Paul Laurence
Dunbar High School, Fayette County)

Reasons why students do or do not participate in technology
programs (Eastside/Southside Centers for Applied
Technology, Fayette County)

Students’ perceptions of the work they do for school
(Jessamine County Schools, K-12)

Students’ ideas about a major building renovation and how to
reduce problems associated with it (Morton Middle School,
Fayette County)



Reasons for poor high school attendance and ideas for
improving attendance (West Jessamine High School,
Jessamine County)

How to ease transition from elementary to middle school,
particularly for schools sending sixth graders to middle school
for the first time (Boyle County)



Appendix D

Turn Up the Volumein Jefferson County, Fall 2001
The Confirmed Time Table for Noe and Westport Middle Schools

NOTE: All work to be completed by Design Teamsin each Middle School, with support
from Jefferson County Public Schools and the Partnership for Kentucky Schools

August
Form Design Teams in each school
Within each school community, publicize the intention to do the project; announce topic
Develop the research questions and interview questions

Leadership Caucus: Monday, August 27, 3 PM, VanHoose Conference Room 3C
Joint Work Session: Wednesday, August 29, 8:30 AM - 2:30 PM, Noe Middle School; 2
subs arranged for each school

September
Decide on ideal participant mix
Work out logistics for focus group sessions
Identify, recruit, and get parental permission for student facilitators;

Noe deadline: ; Westport deadline;
Draw sample and recruit student participants, and get parental permissions
Noe deadline: ; Westport deadline:

Train student facilitators. Dates: Noe: Friday, September 21; Wp: Thurs., September 27
Sponsor student facilitator practice sessions. Noe dates:
Westport dates:

Joint Work Session: Tuesday, September 11, 8:30 AM - 2:30 PM, Place to be
determined; 2 subs arranged for each school
Leadership Caucus. Thursday, September 20, 3:15 PM, VanHoose Conference Room 3C

October
Run pilot groups, make necessary changes. Noe: Wed., 9/26; Westport, Tuesday, 10/2, 9 AM
Run all groups: Noe dates:Wed/Thur, 10/3 - 10/4; Westport dates: Tue/Wed, October 9 - 10
Hold facilitator debriefing session: Joint or separate? Dates?
Produce transcripts or other written record
Begin andysis

Leadership Caucus. Thursday, October 18, 3:15 PM, VanHoose Conference Room 3D

November
Complete andysis
Draft report

Joint Work Session: Analysis Party: Tuesday, November 6, 8:30 AM - 2:30 PM, Place to be
determined; 2 subs arranged for each school



Leadership Caucus. Wednesday, November 14, 3:15 PM, VanHoose Conference Room 3C

December
Complete and distribute report: Noe deadline: December 7; Westport deadline: December 7
Leadership Caucus: Wednesday, December 12, 3:15 PM, VanHoose Conference Room 3C



Appendix E

Noe Middle School and Westport Middle School
August 29, 2001
Joint Work Session for Design Teams
Agenda

Purpose: To equip people from Noe and Westport to plan and carry out useful,
high quality student focus groups on important questions relating to improving
school and student performance.

8:00 AM Refreshments
830 AM Welcome, purpose, introductions, conversation guidelines
What are student focus groups? A demonstration
The demonstration Research Question: What would it take to
make learning at Noe and Westport Middle Schools so fun and
interesting that both students and adults would rather be at
school than anywhere else?
Break

Why do focus groups? Short tales from other schools

How will you do your focus groups at Noe and Westport? Planning,
part 1: Items 1 - 5 or 6 on Checklist (see page 6 of this handout)

11:30 AM  Working Lunch

12:15 PM  Planning for your focus groups, part 2: Items 9, 11, 13, 14, 150n
Checklist; then items 6, 7, 8, 10, and 12 (Some will be “homework™)

1:30 Adjourn
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Proposed Conversation Guidelines

. Work together to make something new and
valuable today.

Speak when you have good idess.

Listen to understand others’ ideas.

Suggest ways to combine and improve idesas.
Use basic courtesy.

Use raised hands to help quiet the room when
a single speaker needs to be heard
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Why focus groups?

What do focus groups produce
that you can’'t get some other way?

C New information about strategiesto
Improve teaching, learning, school
climate and school safety

C People’ sown words and ideas, not their
responses to what others have pre-
digested for them

The Bottom Line = Confidence
for making good decisions
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Examples:
How schools have used focus
group research info

Jessamine County, all grades.

C How to improve students sense of
saf ety

C How to improve the work students are
givento do

Boyle County Middle School:

C How to improve the transition from
elementary to middle school

Seelist on Toolkit page 168
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“Wherein the Toolkit...”
L ocating Key components
for Noe and Westport, Fall 2001

About focus groups, 4

Overal outline, 13

Timetable, 15-16

Precise “how to,” pages 21 - 152

What have other schools studied using focus
groups? 168

Contact information for Rona, page |

Example of a complete focus group report,
Sudents Speak About School Climate and
School Safety in Jessamine County, in back
pocket

Bibliography of more sources regarding direct

student participation in school improvement, page
197
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Turn Up the Volume 2001
Noe and Westport Middle Schools

CHECKLIST

Identify your research topic (Toolkit page 21)

Form aDesign Team (page 21)

Designate a project manager (page 25)

Draft arough timetable (page 26 in Toolkit). (See page 13 of this handout.)
Clarify the aims of the research and draft one (preferred) to three research questions (page 32)

A.

Make decisions about focus group structure (page 34)

Population (page 34)

How many groups? (page 35) From three to ten (See question 7 before deciding)

Homogeneous (recommended) or heterogeneous (page 35)

How many in each group (six to eight) (page 35)

Best times/places to conduct groups (page 38)
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Will you offer incentives? (page 40) No Yes  What? Who will buy/manage the
incentives?

Identify the types of studentsto recruit for each group (page 41), based on your research
question

A. Kinds of divergty among studentsin your school (page 41)

B. Kinds of diversty that might make a difference in student views on your research topic
(page 42)

C. Kinds of diversity that matter that can be determined easily and legally (page 43)

D. Are there any students who need to be excluded from the research (page 43)

Make decisions about the logistics of the recruitment of student participants (page 46)

A. How many students will you recruit to get your target number for each group (page 46)

B. Who has legd access to complete database of students and will draw the random
sample (page 46)

C. How much information will come from the database, and will students have to answer
additiona questions to determine if they fit the research profile (page 47)

D. Who will screen students, if screening is necessary (page 47)

E. How will you explain the Turn Up the Volume focus groups to potentia student
participants (page 47)
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F. Who will manage drafting the permission forms and getting parents to sign (pages 51 -
55)

G. Set dates for drawing the sample, explaining participation, and sending home permission
forms (page 56)

H. Designate someone to collect signed permission forms (page 56)

Determineif confirmation letters or cals are necessary, and, if so, who will do them
(page 56)

Draft and revise interview questions (pages 57 - 68) (no more than 6 mgor interview questions
total) (Also see Appendix D, pages 169 - 177)

Research Question A (from question 5):

Interview Questions.

1.

Research Question B (from question 5)
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10.

11.

12.

Interview Questions.

1.

Research Question C (from question 5)

Interview Questions.

1.

Make decisions about focus group facilitation (page 70, pages 73 - 75)

Plan facilitator training (page 79) (We re doing thisfor you this year; need to set dates)

Date:

Make decisions about facilitator logistics (pages 80 - 84; checklist 4 on page 93)

Who will manage the facilitator components (also see pages 116 - 120)
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13.

14.

15.

Who will handle facilitator recruitment?

Who will handle contacting parents and getting permission dips?

Will you have fecilitators Sgn agreements? No__ Yes_ Who will handle?

Who will confirm facilitator dates/times and make sure they are present

Who will sat up and run facilitator practice sessions, help facilitators make changes after pilot
groups, run further practice sessons, and run the facilitator debriefing sesson?

Make decisions about site management (page 85; checklist on page 100)

Who will be site manager for each focus group

Make decisions about focus group recording and analysis (page 85)
A. Recording the conversations (page 85)

How will you record the sessions

Source of equipment

Who will manage equipment retrieval, and manage/check it for each focus group

B. Adult presence — how will it be handled (page 90)

Who will be the adult assistant for each scheduled focus group

Review al next steps (pages 91 - 94)
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Logistics Team

1 Name the members of the Logigtics Team (page 95):

2. Clarify responsihilities (page 98; checklists on pages 92 - 93)

3. Draw arandom sample (pages 103 - 115); school or Central Office data people often can do
this, if they have exact specifications.

And check out all the tasks under "Act" in the Toolkit (pages 95 - 126) to make sure you have
everything covered.
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Analyssand Report (Writing) Team

1. Name the people who will do andysis on November 6

2. Name the report writer

And check out the " Analyze and Report" section of the Toolkit (pages 127 - 152) to make sure
you have waysto cover all the analytical tasks, and get all the learning from the groups,
facilitators, and adult assistants.
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Turn Up the Volumein Jefferson County, Fall 2001
The Confirmed Time Table for Noe and Westport Middle Schools

NOTE: All work to be completed by Design Teams in each Middle School, with support
from Jefferson County Public Schools and the Partnership for Kentucky Schools

August
Form Design Teams in each school
Within each school community, publicize the intention to do the project; announce topic
Develop the research questions and interview questions

Leadership Caucus: Monday, August 27, 3 PM, VanHoose Conference Room 3C
Joint Work Session: Wednesday, August 29, 8:30 AM - 2:30 PM, Noe Middle School; 2
subs arranged for each school

September
Decide on ideal participant mix
Work out logistics for focus group sessions
Identify, recruit, and get parental permission for student facilitators;

Noe deadline: ; Westport deadline;
Draw sample and recruit student participants, and get parental permissions
Noe deadline: ; Westport deadline:

Train student facilitators: Date;
Sponsor student facilitator practice sessions. Noe dates:
Westport dates:

Joint Work Session: Tuesday, September 11, 8:30 AM - 2:30 PM, Place to be
determined; 2 subs arranged for each school
Leadership Caucus. Thursday, September 20, 3:15 PM, VanHoose Conference Room 3C

Octaber
Run pilot groups, make necessary changes
Run al groups. Noe dates: ; Westport dates:
Hold facilitator debriefing session: Joint or separate? Dates?

Produce transcripts or other written record
Begin anaysis

Leadership Caucus. Thursday, October 18, 3:15 PM, VanHoose Conference Room 3D

November
Complete andysis
Draft report

Joint Work Session: Analysis Party: Tuesday, November 6, 8:30 AM - 2:30 PM, Place to be

determined; 2 subs arranged for each school
Leadership Caucus. Wednesday, November 14, 3:15 PM, VanHoose Conference Room 3C
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December
Complete and distribute report: Noe deadline: Westport deadline:

Leadership Caucus: Wednesday, December 12, 3:15 PM, VanHoose Conference Room 3C
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Appendix F
Noe Middle School and Westport Middle School
August 29, 2001
Joint Work Session for Design Teams
Facilitator’s Agenda

Purpose: To equip people from Noe and Westport to plan and carry out
useful, high quality student focus groups on important questions relating to
Improving school and student performance.

8.00 AM Refreshments
8:30 AM Welcome, purpose, introductions

Purpose: To equip people from Noe and Westport to plan and carry
out useful, high quality student focus groups on important questions
relating to improving school and student performance

To give you confidence and make sure you have fun doing this
To answer the Big Questions:

What
Why
How
When
Where
Who

N N N N NN

Introductions. Human spectrums, with names and schools repeated
> birthday

> shirt/blouse/top color (light to dark, then alternating)
> time of day of peak performance ??
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Proposed Conversation Guidelines:

1. Work together to make something new and valuable
today.

2. Speak when you have good idess.
3. Listen to understand others' ideas.

4. Suggest ways to combine and improve idess.

5. Use basic courtesy.
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8:50 Modeled Focus Group:
< Draw Random Sample and Alternates
Slots: 3 femaes, 3 males; 3 students, 3 adults; at least two from
each school

[fix this Tuesday]

Include permission to tape, fake permission dips
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Modeled Focus Group Questions, Noe and Westport Middle Schools
Fall, 2001

Research Question: What would it take to make learning at Noe and Westport
Middle Schools so fun and interesting that both students and adults would rather be
at school than anywhere else?

Intro material;

Experience with focus groups? Fun

God is not agreement or consensus, it's discovery of variety of opinions and views
Tape recorder okay?

Rules of engagement:

I"ll ask questions and watch the time — I’'m working from a set of ingtructions
produced by the sponsors of this research

Aim is greatest possible expression by everybody
Please speak for yourself
Please listen as others speak and encourage them to put their good ideas out
Confidentidity provisons
Okay?
Intro: Favorite after school snack

Interview Questions.

1. What has been the best day of school so far this year?
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2. What made it good? [introduce toys/objects] Use this toy as an idea starter.
How was your good day at school like something about this toy?

3. [If needed] What was the best “learning moment” so far [a time when you
knew you were learning something and you were loving it]?

4. What would it take to have more great learning moments at Noe and
Westport? [write down first, share one item around, then another and
another]

5. What one big change do you wish others would make so your school would
be the best place to be every single day?

6. What one big change would you need to make yourself so that you are
learning and enjoying school more than you'’ d enjoy any other place?

7. Do you have any suggestions for the people who organize learning activities
at Noe and Westport Middle Schools about how they can make these
schools the most interesting places to be and learn every day? [Draw on
green paper a picture of what you'd like to see happen at your school every
day to make it the greatest place to be and learn. Draw on pink paper a
picture of the things that need to be changed at your school to make it the
greatest place to be and learn every day.]

Thanks, etc.
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What would it take to have more great lear ning moments at school ?
Circletheideas you like. Draw a line through the ideas you don’t like.
More projects that take students out into the community
More field trips
More friendly teachers

More projects that end up with us producing plays, or music, or other
performances

More detailed worksheets

More team projects

New kinds of homework

More assignments that require using magazines and newspapers
More clubs that help with learning certain subjects

More projects for me alone, not as part of a team

More big projects the whole class can do together

More assignments that are like real life and rea work
More videos

More books we read on our own

More projects that include my family, if they want to help
More frequent tests so I’ll know how I’m doing

More memorizing facts or dates
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9:45 Questions and application of the focus group to what you will be doing

< | was operating within a research question framework
< | used interview questions and technigues, not the research gquestion
itself, to get people talking and reveding
< | got my participants through random sampling
< | had them complete permission dips, and got their permission to tape
< | stayed neutral, finding it all interesting
10:00 Break

10:10 Why? What do focus groups add that you can’t get some other way?

[overhead)]

New information about strategies to improve teaching, learning, school
climate and school safety

People’ s own words and ideas, not their responses to what others have pre-
digested for them

Confidence

[overhead]
Jessamine County: How to improve students sense of safety

Boyle County: How to improve the transition from elementary to middle
school

What's in the Toolkit? [overhead)]

1. About focus groups, 4

2. Overall outline, 13

3.  Timetable, 15-16

4. Precise “how to,” pages 21 - 152

5. What have other schools studied using focus groups? 168
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6. Contact information for Rona, page i

7. Example of a complete focus group report, Sudents Speak About
School Climate and School Safety in Jessamine County, in back
pocket

10:25 How? Getting to work to plan your Turn Up the Volume research

What we will do today: [check out your handouts, page 5]

Before lunch: Planning, part 1: Items 1 - 5 or 6 on Checklist (see page 2)

During lunch: Start on 9
After lunch: Finish 9, do 11, 13, 14, 15 on Checklist; then items 6, 7, 8, 10,
and 12

NOW FOLLOW CHECKLIST
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Turn Up the Volume 2001
Noe and Westport Middle Schools

CHECKLIST

Identify your research topic (page 21)

Form aDesign Team (page 21)

Designate a project manager (page 25)

Draft arough timetable (page 26 in Toolkit). (See page 12 of this handout )
Clarify the aims of the research and draft one (preferred) to three research questions (page 32)

A.

Make decisions about focus group structure (page 34)

Population (page 34)

How many groups? (page 35) From three to ten (See question 7 before deciding)

Homogeneous (recommended) or heterogeneous (page 35)

How many in each group (six to eight) (page 35)

Best times/places to conduct groups (page 38)
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Will you offer incentives? (page 40) No Yes  What? Who will buy/manage the
incentives?

Identify the types of studentsto recruit for each group (page 41), based on your research
question

A. Kinds of divergty among studentsin your school (page 41)

B. Kinds of diversty that might make a difference in student views on your research topic
(page 42)

C. Kinds of diversity that matter that can be determined easily and legally (page 43)

D. Are there any students who need to be excluded from the research (page 43)

Make decisions about the logistics of the recruitment of student participants (page 46)

A. How many students will you recruit to get your target number for each group (page 46)

B. Who has legd access to complete database of students and will draw the random
sample (page 46)

C. How much information will come from the database, and will students have to answer
additiona questions to determine if they fit the research profile (page 47)

D. Who will screen students, if screening is necessary (page 47)

E. How will you explain the Turn Up the Volume focus groups to potentia student
participants (page 47)
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F. Who will manage drafting the permission forms and getting parents to sign (pages 51 -
55)

G. Set dates for drawing the sample, explaining participation, and sending home permission
forms (page 56)

H. Designate someone to collect signed permission forms (page 56)

Determineif confirmation letters or cals are necessary, and, if so, who will do them
(page 56)

Draft and revise interview questions (pages 57 - 68) (no more than 6 mgor interview questions
total) (Also see Appendix D, pages 169 - 177)

Research Question A (from question 5):

Interview Questions.

1.

Research Question B (from question 5)
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10.

11.

12.

Interview Questions.

1.

Research Question C (from question 5)

Interview Questions.

1.

Make decisions about focus group facilitation (page 70, pages 73 - 75)

Plan facilitator training (page 79) (We re doing thisfor you this year; need to set dates)

Date:

Make decisions about facilitator logistics (pages 80 - 84; checklist 4 on page 93)

Who will manage the facilitator components (also see pages 116 - 120)
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13.

14.

15.

Who will handle facilitator recruitment?

Who will handle contacting parents and getting permission dips?

Will you have fecilitators Sgn agreements? No__ Yes_ Who will handle?

Who will confirm facilitator dates/times and make sure they are present

Who will sat up and run facilitator practice sessions, help facilitators make changes after pilot
groups, run further practice sessons, and run the facilitator debriefing sesson?

Make decisions about site management (page 85; checklist on page 100)

Who will be site manager for each focus group

Make decisions about focus group recording and analysis (page 85)
A. Recording the conversations (page 85)

How will you record the sessions

Source of equipment

Who will manage equipment retrieval, and manage/check it for each focus group

B. Adult presence — how will it be handled (page 90)

Who will be the adult assistant for each scheduled focus group

Review al next steps (pages 91 - 94)

&&&EE&EEELE&E&
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Logistics Team

1 Name the members of the Logigtics Team (page 95):

2. Clarify responsihilities (page 98; checklists on pages 92 - 93)

3. Draw arandom sample (pages 103 - 115); school or Central Office data people often can do
this, if they have exact specifications.

And check out all the tasks under "Act" in the Toolkit (pages 95 - 126) to make sure you have
everything covered.
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Analyssand Report (Writing) Team

1. Name the people who will do andysis on November 6

2. Name the report writer

And check out the " Analyze and Report" section of the Toolkit (pages 127 - 152) to make sure
you have waysto cover all the analytical tasks, and get all the learning from the groups,
facilitators, and adult assistants.
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L ogistics Team
1. Name the members of the Logistics Team (page 95) — Today
2. Clarify responsibilities (page 98; checklists on pages 92 - 93) — Today
3. Draw arandom sample (pages 103 - 115); school or Central Office data people
often can do this, if they have exact specifications — talk about it today; complete
after 9/11

And check out all the tasks under "Act" in the Toolkit (pages 95 - 126) to make
sure you have everything covered.
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Analysis and Report (Writing) Team

Name the people who will do analysis on November 6 — Today

Name the report writer — Today if possible

And check out the "Analyze and Report" section of the Toolkit (pages 127 - 152)

to make sure you have ways to cover all the analytical tasks, and get all the
learning from the groups, facilitators, and adult assistants.
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Appendix G

Modeled Focus Group Questions, Noe and Westport Middle Schools
Fall, 2001

Research Question: What would it take to make learning a Noe and Westport Middle Schools so fun
and interesting that both students and adults would rather be at school than anywhere else?

Intro materid:
Experience with focus groups? Fun
God is not agreement or consensus, it’s discovery of variety of opinions and views
Tape recorder okay?
Rules of engagement:

I"ll ask questions and wetch the time— I’'m working from a set of ingructions
produced by the sponsors of this research

Aim s greatest possible expression by everybody
Please speak for yourself
Please listen as others speak and encourage them to put their good ideas out
Confidentidity provisons
Okay?
Intro: Favorite after school snack
Interview Questions:
1 What has been the best day of school so far this year?

2. What made it good? [introduce toys/objects] Use thistoy as an idea starter. How was your
good day at school like something about this toy?

3. [If needed] What was the best “learning moment” so far [atime when you knew you were

1



learning something and you were loving it]?

What would it take to have more great learning moments at Noe and Westport? [On prepared
page, circle itemsthat have apped; mark through items that are unagppedling. (See next page) |

What one big change do you wish others would make so your school would be the best place
to be every sngle day?

What one big change would you need to make yoursdlf so that you are learning and enjoying
school more than you' d enjoy any other place?

Do you have any suggestions for the people who organize learning activities at Noe and
Westport Middle Schools about how they can make these schools the most interesting places
to be and learn every day? [Draw on green paper a picture of what you' d like to see happen at
your school every day to make it the greatest place to be and learn. Draw on pink paper a
picture of the things that need to be changed at your school to make it the grestest place to be
and learn every day.]

Thanks, etc.



What would it take to have more great learning moments at school?
Circletheideas you like. Draw a line through the ideas you don’t like.
More projects that take students out into the community
More field trips
More friendly teachers

More projects that end up with us producing plays, or music, or other
performances

More detailed worksheets

More team projects

New kinds of homework

More assignments that require using magazines and newspapers
More clubs that help with learning certain subjects

More projects for me alone, not as part of ateam

More big projects the whole class can do together

More assignments that are like redl life and real work
More videos

More books we read on our own

More projects that include my family, if they want to help
More frequent tests so I'll know how I’'m doing

More memorizing facts or dates



Appendix H Turn Up the Volume 2001
Noe and Westport Middle Schools

CHECKLIST

1. Identify your research topic (page 21)

2. Form aDesign Team (page 21)

3. Designate a project manager (page 25)
4. Draft arough timetable (page 26). (See attachment)
5. Clarify the aims of the research and draft one (preferred) to three research questions (page 32)

A.

6. Make decisions about focus group structure (page 34)

Population (page 34)

How many groups? (page 35) From three to ten (See question 7 before deciding)

Homogeneous (recommended) or heterogeneous (page 35)

How many in each group (six to eight) (page 35)

Best times/places to conduct groups (page 38)

Will you offer incentives? (page 40) No Yes  What? Who will buy/manage the
incentives?




7. Identify the types of students to recruit for each group (page 41), based on your research question
A. Kinds of diversty among studentsin your school (page 41)

B. Kinds of divergty that might make a difference in sudent views on your research topic (page
42)

C. Kinds of divergty that matter that can be determined easily and legdly (page 43)

D. Arethere any students who need to be excluded from the research (page 43)

8. Make decisons about the logistics of the recruitment of student participants (page 46)

A. How many students will you recruit to get your target number for each group (page 46)

B. Who has legd access to complete database of students and will draw the random sample
(page 46)

C. How much information will come from the database, and will students have to answer
additional questions to determine if they fit the research profile (page 47)

D. Who will screen students, if screening is necessary (page 47)

E. How will you explain the Turn Up the Volume focus groups to potentia student participants
(page 47)

F. Who will manage drafting the permission forms and getting parents to Sign (pages 51 -
55)

G. Set datesfor drawing the sample, explaining participation, and sending home permission
forms (page 56)

H. Designate someone to collect signed permission forms (page 56)




|. Determine if confirmation letters or cdls are necessary, and, if so, who will do them (page
56)

9. Draft and revise interview questions (pages 57 - 68) (no more than 6 mgor interview questions
total) (Also see Appendix D, pages 169 - 177)

Research Question A (from question 5):

Interview Questions.

1.

Research Question B (from question 5)

Interview Questions.

1.




Research Question C (from question 5)

Interview Questions.

1.

10. Make decisions about focus group facilitation (page 70, pages 73 - 75)

11. Plan facilitator training (page 79)

Date:

12. Make decisions about facilitator logistics (pages 80 - 84; checklist 4 on page 93)
Who will manage the facilitator components (also see pages 116 - 120)

Who will handle facilitator recruitment?

Who will handle contacting parents and getting permission dips?

Will you have facilitators Sgn agreements? No__ Yes_ Who will handle?

Who will confirm facilitator dates/times and make sure they are present




Who will set up and run facilitator practice sessons, help facilitators make changes after pilot
groups, run further practice sessions, and run the facilitator debriefing sesson?

13. Make decisions about site management (page 85; checklist on page 100)

Who will be site manager for each focus group

14. Make decisions about focus group recording and analysis (page 85)

A. Recording the conversations (page 85)
How will you record the sessions

Source of equipment

Who will manage equipment retrieval, and manage/check it for each focus group

B. Adult presence — how will it be handled (page 90)

Who will be the adult assistant for each scheduled focus group

15. Review al next steps (pages 91 - 94)
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Logistics Team

Name the members of the Logistics Team (page 95):

2. Clarify respongbilities (page 98; checklists on pages 92 - 93)

3. Draw arandom sample (pages 103 - 115); school or Central Office data people often can do this, if
they have exact specifications.

And check out all the tasks under "Act" in the Toolkit (pages 95 - 126) to make sure you have
everything covered.



Analyssand Report (Writing) Team

Name the people who will do analysis on November 6

Name the report writer

And check out the " Analyze and Report" section of the Toolkit (pages 127 - 152) to make sure
you have ways to cover all the analytical tasks, and get all the learning from the groups,
facilitators, and adult assistants.



Turn Up the Volumein Jefferson County, Fall 2001
The Confirmed Time Table for Noe and Westport Middle Schools

NOTE: All work to be completed by Design Teams in each Middle School, with support
from Jefferson County Public Schools and the Partnership for Kentucky Schools

August
Form Design Teams in each school
Within each school community, publicize the intention to do the project; announce topic
Develop the research questions and interview questions

Leadership Caucus: Monday, August 27, 3 PM, VanHoose Conference Room 3C
Joint Work Session: Wednesday, August 29, 8:30 AM - 2:30 PM, Noe Middle School; 2
subs arranged for each school

September
Decide on ideal participant mix
Work out logistics for focus group sessions
Identify, recruit, and get parental permission for student facilitators;

Noe deadline: ; Westport deadline;
Draw sample and recruit student participants, and get parental permissions
Noe deadline: ; Westport deadline:

Train student facilitators: Date;
Sponsor student facilitator practice sessions. Noe dates:
Westport dates:

Joint Work Session: Tuesday, September 11, 8:30 AM - 2:30 PM, Place to be
determined; 2 subs arranged for each school
Leadership Caucus. Thursday, September 20, 3 PM, VanHoose Conference Room 3C

Octaber
Run pilot groups, make necessary changes
Run al groups. Noe dates: ; Westport dates:
Hold facilitator debriefing session: Joint or separate? Dates?

Produce transcripts or other written record
Begin anaysis

Leadership Caucus. Thursday, October 18, 3 PM, VanHoose Conference Room 3D

November
Complete andysis
Draft report

Joint Work Session: ?Analysis Party:? Tuesday, November 6, 8:30 AM - 2:30 PM, Place to



be determined; 2 subs arranged for each school
Leadership Caucus. Wednesday, November 14, 3 PM, VanHoose Conference Room 3C

December
Complete and distribute report: Noe deadline:
Westport deadline:




Appendix |

Noe Middle School and Westport Middle School

September 11, 2001

Joint Work Session for Design Teams

Agenda

Purpose: To equip people from Noe and Westport to plan and carry out useful,
high quality student focus groups on important questions relating to improving
school and student performance.

8:.00 AM

8:30 AM

11:30 AM

12:15 PM

1:30

Refreshments
Welcome, purpose, introductions, conversation guidelines
How about those Research Questions and Interview Questions?
Big Plans: Answering the How questions about planning and managing
your focus groups
Iltems 4, 6, and 7 on the Checklist
Break
Big Plans, continued: Items 8, 10, 12 on the Checklist
Working Lunch

Big Plans -- Last Chancel!!: Items 13, 14, and 15 on Checklist

Adjourn
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Proposed Conversation Guidelines

. Work together to make something new and
valuable today.

Speak when you have good idess.

Listen to understand others’ ideas.

Suggest ways to combine and improve idesas.
Use basic courtesy.

Use raised hands to help quiet the room when
a single speaker needs to be heard
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Why focus groups?

What do focus groups produce
that you can’'t get some other way?

C New information about strategiesto
Improve teaching, learning, school
climate and school safety

C People’ sown words and ideas, not their
responses to what others have pre-
digested for them

The Bottom Line = Confidence
for making good decisions
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Examples:
How schools have used focus
group research info

Jessamine County, all grades.

C How to improve students sense of
saf ety

C How to improve the work students are
givento do

Boyle County Middle School:

C How to improve the transition from
elementary to middle school

Seelist on Toolkit page 168
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“Wherein the Toolkit...”
L ocating Key components
for Noe and Westport, Fall 2001

About focus groups, 4

Overal outline, 13

Timetable, 15-16

Precise “how to,” pages 21 - 152

What have other schools studied using focus
groups? 168

Contact information for Rona, page |

Example of a complete focus group report,
Sudents Speak About School Climate and
School Safety in Jessamine County, in back
pocket

Bibliography of more sources regarding direct

student participation in school improvement, page
197
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Turn Up the Volume 2001
Noe and Westport Middle Schools

CHECKLIST

Identify your research topic (Toolkit page 21)

Form aDesign Team (page 21)

Designate a project manager (page 25)

Draft arough timetable (page 26 in Toolkit). (See page 13 of this handout.)
Clarify the aims of the research and draft one (preferred) to three research questions (page 32)

A.

Make decisions about focus group structure (page 34)

Population (page 34)

How many groups? (page 35) From three to ten (See question 7 before deciding)

Homogeneous (recommended) or heterogeneous (page 35)

How many in each group (six to eight) (page 35)

Best times/places to conduct groups (page 38)
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Will you offer incentives? (page 40) No Yes  What? Who will buy/manage the
incentives?

Identify the types of studentsto recruit for each group (page 41), based on your research
question

A. Kinds of divergty among studentsin your school (page 41)

B. Kinds of diversty that might make a difference in student views on your research topic
(page 42)

C. Kinds of diversity that matter that can be determined easily and legally (page 43)

D. Are there any students who need to be excluded from the research (page 43)

Make decisions about the logistics of the recruitment of student participants (page 46)

A. How many students will you recruit to get your target number for each group (page 46)

B. Who has legd access to complete database of students and will draw the random
sample (page 46)

C. How much information will come from the database, and will students have to answer
additiona questions to determine if they fit the research profile (page 47)

D. Who will screen students, if screening is necessary (page 47)

E. How will you explain the Turn Up the Volume focus groups to potentia student
participants (page 47)
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F. Who will manage drafting the permission forms and getting parents to sign (pages 51 -
55)

G. Set dates for drawing the sample, explaining participation, and sending home permission
forms (page 56)

H. Designate someone to collect signed permission forms (page 56)

Determineif confirmation letters or cals are necessary, and, if so, who will do them
(page 56)

Draft and revise interview questions (pages 57 - 68) (no more than 6 mgor interview questions
total) (Also see Appendix D, pages 169 - 177)

Research Question A (from question 5):

Interview Questions.

1.

Research Question B (from question 5)
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10.

11.

12.

Interview Questions.

1.

Research Question C (from question 5)

Interview Questions.

1.

Make decisions about focus group facilitation (page 70, pages 73 - 75)

Plan facilitator training (page 79) (We re doing thisfor you this year; need to set dates)

Date:

Make decisions about facilitator logistics (pages 80 - 84; checklist 4 on page 93)

Who will manage the facilitator components (also see pages 116 - 120)
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13.

14.

15.

Who will handle facilitator recruitment?

Who will handle contacting parents and getting permission dips?

Will you have fecilitators Sgn agreements? No__ Yes_ Who will handle?

Who will confirm facilitator dates/times and make sure they are present

Who will sat up and run facilitator practice sessions, help facilitators make changes after pilot
groups, run further practice sessons, and run the facilitator debriefing sesson?

Make decisions about site management (page 85; checklist on page 100)

Who will be site manager for each focus group

Make decisions about focus group recording and analysis (page 85)
A. Recording the conversations (page 85)

How will you record the sessions

Source of equipment

Who will manage equipment retrieval, and manage/check it for each focus group

B. Adult presence — how will it be handled (page 90)

Who will be the adult assistant for each scheduled focus group

Review al next steps (pages 91 - 94)

&&&EE&EEELE&E&
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Logistics Team

1 Name the members of the Logigtics Team (page 95):

2. Clarify responsihilities (page 98; checklists on pages 92 - 93)

3. Draw arandom sample (pages 103 - 115); school or Central Office data people often can do
this, if they have exact specifications.

And check out all the tasks under "Act" in the Toolkit (pages 95 - 126) to make sure you have
everything covered.
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Analyssand Report (Writing) Team

1. Name the people who will do andysis on November 6

2. Name the report writer

And check out the " Analyze and Report" section of the Toolkit (pages 127 - 152) to make sure
you have waysto cover all the analytical tasks, and get all the learning from the groups,
facilitators, and adult assistants.
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Turn Up the Volumein Jefferson County, Fall 2001
The Confirmed Time Table for Noe and Westport Middle Schools

NOTE: All work to be completed by Design Teams in each Middle School, with support
from Jefferson County Public Schools and the Partnership for Kentucky Schools

August
Form Design Teams in each school
Within each school community, publicize the intention to do the project; announce topic
Develop the research questions and interview questions

Leadership Caucus: Monday, August 27, 3 PM, VanHoose Conference Room 3C
Joint Work Session: Wednesday, August 29, 8:30 AM - 2:30 PM, Noe Middle School; 2
subs arranged for each school

September
Decide on ideal participant mix
Work out logistics for focus group sessions
Identify, recruit, and get parental permission for student facilitators;

Noe deadline: ; Westport deadline;
Draw sample and recruit student participants, and get parental permissions
Noe deadline: ; Westport deadline:

Train student facilitators: Date;
Sponsor student facilitator practice sessions. Noe dates:
Westport dates:

Joint Work Session: Tuesday, September 11, 8:30 AM - 2:30 PM, Place to be
determined; 2 subs arranged for each school
Leadership Caucus. Thursday, September 20, 3:15 PM, VanHoose Conference Room 3C

Octaber
Run pilot groups, make necessary changes
Run al groups. Noe dates: ; Westport dates:
Hold facilitator debriefing session: Joint or separate? Dates?

Produce transcripts or other written record
Begin anaysis

Leadership Caucus. Thursday, October 18, 3:15 PM, VanHoose Conference Room 3D

November
Complete andysis
Draft report

Joint Work Session: Analysis Party: Tuesday, November 6, 8:30 AM - 2:30 PM, Place to be

determined; 2 subs arranged for each school
Leadership Caucus. Wednesday, November 14, 3:15 PM, VanHoose Conference Room 3C

14 ROBERTS & KAY, INC. 2001



December
Complete and distribute report: Noe deadline: Westport deadline:

Leadership Caucus: Wednesday, December 12, 3:15 PM, VanHoose Conference Room 3C
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Appendix J
Noe Middle School and Westport Middle School
September 11, 2001
Joint Work Session for Design Teams
Facilitator’ s Agenda

Purpose: To equip people from Noe and Westport to plan and carry out
useful, high quality student focus groups on important questions relating to
improving school and student performance.

8.00 AM Refreshments
830 AM Welcome, purpose, introductions

Purpose: To equip people from Noe and Westport to plan and carry
out useful, high quality student focus groups on important questions
relating to improving school and student performance

To give you confidence and make sure you have fun doing this
To answer the Big Questions:

What
Why
How
When
Where
Who

N N N N NN

Introductions: Human spectrums, with names and school s repeated
> birthday

> shirt/blouse/top color (light to dark, then alternating)
> time of day of peak performance ??
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Proposed Conversation Guidelines

1. Work together to make something new and valuable today.
2. Speak when you have good idess.

3. Listen to understand others' ideas.

4. Suggest ways to combine and improve idess.

5. Use basic courtesy.

6. Use raised hands to help quiet the room when a single speaker
needs to be heard

9:15 Research Questiong/Interview Questions. What has happened so far?
> |nvite improvements, using the toy box

9:45 Break

10:00 Items 4, 6, and 7 on the Checklist

Items 8, 10, 12 on the Checklist

11:30 Working Lunch

12:15 Big Plans -- Last Chancel!: Items 13, 14, and 15 on Checklist
1:.00 Worries, concerns, questions

1:30 Adjourn
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Turn Up the Volume 2001
Noe and Westport Middle Schools

CHECKLIST

Identify your research topic (page 21)

Form aDesign Team (page 21)

Designate a project manager (page 25)

Draft arough timetable (page 26 in Toolkit). (See page 12 of this handout )
Clarify the aims of the research and draft one (preferred) to three research questions (page 32)

A.

Make decisions about focus group structure (page 34)

Population (page 34)

How many groups? (page 35) From three to ten (See question 7 before deciding)

Homogeneous (recommended) or heterogeneous (page 35)

How many in each group (six to eight) (page 35)

Best times/places to conduct groups (page 38)
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Will you offer incentives? (page 40) No Yes  What? Who will buy/manage the
incentives?

Identify the types of studentsto recruit for each group (page 41), based on your research
question

A. Kinds of divergty among studentsin your school (page 41)

B. Kinds of diversty that might make a difference in student views on your research topic
(page 42)

C. Kinds of diversity that matter that can be determined easily and legally (page 43)

D. Are there any students who need to be excluded from the research (page 43)

Make decisions about the logistics of the recruitment of student participants (page 46)

A. How many students will you recruit to get your target number for each group (page 46)

B. Who has legd access to complete database of students and will draw the random
sample (page 46)

C. How much information will come from the database, and will students have to answer
additiona questions to determine if they fit the research profile (page 47)

D. Who will screen students, if screening is necessary (page 47)

E. How will you explain the Turn Up the Volume focus groups to potentia student
participants (page 47)

4 Roberts & Kay, Inc. 2001



F. Who will manage drafting the permission forms and getting parents to Sgn (pages 51 -
55)

G. Set dates for drawing the sample, explaining participation, and sending home permisson
forms (page 56)

H. Designate someone to collect signed permission forms (page 56)

Determine if confirmation letters or cals are necessary, and, if so, who will do them
(page 56)

Draft and revise interview questions (pages 57 - 68) (no more than 6 mgjor interview questions
total) (Also see Appendix D, pages 169 - 177)

Research Question A (from question 5):

Interview Questions.

1.

Research Question B (from question 5)

Interview Questions.
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10.

11.

12.

Research Question C (from question 5)

Interview Questions.

1.

Make decisions about focus group facilitation (page 70, pages 73 - 75)

Pan facilitator training (page 79) (We're doing thisfor you this year; need to set dates)

Date:

Make decisions about facilitator logistics (pages 80 - 84; checklist 4 on page 93)
Who will manage the facilitator components (also see pages 116 - 120)

Who will handle facilitator recruitment?
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13.

14.

15.

Who will handle contacting parents and getting permission dips?

Will you have fecilitators Sgn agreements? No__ Yes_ Who will handle?

Who will confirm facilitator dates/times and make sure they are present

Who will set up and run facilitator practice sessions, help facilitators make changes after pilot
groups, run further practice sessons, and run the facilitator debriefing sesson?

NEW: Who will make a facilitator guidebook???
Make decisions about site management (page 85; checklist on page 100)

Who will be site manager for each focus group

Make decisions about focus group recording and analysis (page 85)
A. Recording the conversations (page 85)

How will you record the sessions

Source of equipment

Who will manage equipment retrieval, and manage/check it for each focus group

B. Adult presence — how will it be handled (page 90)

Who will be the adult assistant for each scheduled focus group

Review al next steps (pages 91 - 94)

&8&&& 668 &E&EEEE
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Logistics Team

1 Name the members of the Logigtics Team (page 95):

2. Clarify responsihilities (page 98; checklists on pages 92 - 93)

3. Draw arandom sample (pages 103 - 115); school or Central Office data people often can do
this, if they have exact specifications.

And check out all the tasks under "Act" in the Toolkit (pages 95 - 126) to make sure you have
everything covered.
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Analyssand Report (Writing) Team

1. Name the people who will do andysis on November 6

2. Name the report writer

And check out the " Analyze and Report" section of the Toolkit (pages 127 - 152) to make sure
you have waysto cover all the analytical tasks, and get all the learning from the groups,
facilitators, and adult assistants.
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L ogistics Team
1. Name the members of the Logistics Team (page 95) — Today
2. Clarify responsibilities (page 98; checklists on pages 92 - 93) — Today
3. Draw arandom sample (pages 103 - 115); school or Central Office data people
often can do this, if they have exact specifications — talk about it today; complete
after 9/11

And check out all the tasks under "Act" in the Toolkit (pages 95 - 126) to make
sure you have everything covered.
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Analysis and Report (Writing) Team

Name the people who will do analysis on November 6 — Today

Name the report writer — Today if possible

And check out the "Analyze and Report" section of the Toolkit (pages 127 - 152)

to make sure you have ways to cover all the analytical tasks, and get all the
learning from the groups, facilitators, and adult assistants.
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Turn Up the Volumein Jefferson County, Fall 2001
The Confirmed Time Table for Noe and Westport Middle Schools

NOTE: All work to be completed by Design Teams in each Middle School, with support
from Jefferson County Public Schools and the Partnership for Kentucky Schools

August
Form Design Teams in each school
Within each school community, publicize the intention to do the project; announce topic
Develop the research questions and interview questions

Leadership Caucus: Monday, August 27, 3 PM, VanHoose Conference Room 3C
Joint Work Session: Wednesday, August 29, 8:30 AM - 2:30 PM, Noe Middle School; 2
subs arranged for each school

September
Decide on ideal participant mix
Work out logistics for focus group sessions
Identify, recruit, and get parental permission for student facilitators;

Noe deadline: ; Westport deadline;
Draw sample and recruit student participants, and get parental permissions
Noe deadline: ; Westport deadline:

Train student facilitators: Date;
Sponsor student facilitator practice sessions. Noe dates:
Westport dates:

Joint Work Session: Tuesday, September 11, 8:30 AM - 2:30 PM, Place to be
determined; 2 subs arranged for each school
Leadership Caucus. Thursday, September 20, 3:15 PM, VanHoose Conference Room 3C

Octaber
Run pilot groups, make necessary changes
Run al groups. Noe dates: ; Westport dates:
Hold facilitator debriefing session: Joint or separate? Dates?

Produce transcripts or other written record
Begin anaysis

Leadership Caucus. Thursday, October 18, 3:15 PM, VanHoose Conference Room 3D

November
Complete andysis
Draft report

Joint Work Session: Analysis Party: Tuesday, November 6, 8:30 AM - 2:30 PM, Place to be

determined; 2 subs arranged for each school
Leadership Caucus. Wednesday, November 14, 3:15 PM, VanHoose Conference Room 3C
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December
Complete and distribute report: Noe deadline: Westport deadline:

Leadership Caucus: Wednesday, December 12, 3:15 PM, VanHoose Conference Room 3C
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Appendix K

Noe Middle School
Jefferson County, Kentucky

Student Focus Groups on Increasing the Involvement of Parents
Who arein Noe's Area
Fall, 2001

Facilitators Guide




This Guide includes these things:

OO OO

Directions for opening your focus group

The full set of questions you will ask participants, p. 8
Hints for follow-up questions, p. 7

A way to keep track of time so you spend about the right
amount of time on each question

Explanation of time tracking:

Starting on page 8, next to each question you will notice a
space for the elapsed time and the clock time.

The elapsed time indicates how many minutes should have
already passed in your focus group session, if you are
following the time estimates for each question.

The clock time indicates the actual time, such as 9:45 AM
or 10:30 AM. You will need to fill in the clock time for
your focus group session, with the first entry on page 2
being your focus group starting time. Then you fill in the
rest of the clock time blanks by adding time to your starting
time. For example, on Question Two, the elapsed timeis
20 minutes. If your session started at 9:30, then your real
time here will be 9:50. This means that by 9:50 you should
be starting Question Two.



Outline Verson

Follow thisversion if you prefer to use your own words.

(Elapsed time)_0:05 [ Five minute allowance for lateness]

(Clock time) Welcome, introductions, preliminaries, ground rules

Thank people for coming. Suggest they help themselves to snacks.

Mention the focus of discussion: getting parents more involved at Noe so the
school climate and student performance will be even better..

Check verbally on comfort: temperature, refreshments, any needed materials.

Introduce yourselves and your titles (“We'll be your facilitators’ or “ We'll
be guiding the conversation.” ). Don't give personal details that could sway
peopl€ s opinions.

Do introductions, using first names only. After going around once just for
names, go around again with a question about something fun and interesting.
["What is your favorite food?’ or “What is one thing you really like to do?’
or something else] Ask people to write their names on the table cards
provided.

Explain that thisisone of ___ groups with students that will lead to a report to
be produced in December.

State the ending time for the session:
Explain the nature of the discussion.

It isaimed at getting a lot of information in short amount of time.

2



It isvery structured.
The facilitator is fully in charge of pace (participants can relax.)

Remind people about audio taping (they must have agreed to this before
signing up for the session.)

Explain the way in which confidentidity is protected: no names or identities
are ever used in the reports from the sessions. First names used during the
session are taken out of written transcripts and never used in analysis or

reporting.

(Optional) Ask group members after the session to separate other people's
names and views when they talk about the session.

Emphasize that all comments and opinions are right and valued. You will not
be asking questions that have wrong answers.

The purpose of the session is to see how many opinions there are about each
topic. The purpose is not to reach consensus or persuade each other.
Explain that members of the group were picked intentionally to be different
from each other.

Strongly encourage people to state their persona opinions, no matter what
opinions others in the group may hold.

Explain that as facilitators, you will be the guides, and you will recognize
people to speak. As much as possible, encourage people to speak one at a
time, but assure them that if they get lively, you will help sort it all out and get
it recorded for analysis.

L et people know that you may occasionally rush some section of the
discussion they find interesting, and may even have to interrupt some people
to move on to new topics or new speakers. On the other hand, they may
notice you pulling more information from more people than they think is
necessary. Remind them that you will be the one to worry about all this, and
you will make your decisions based on what the sponsor needs to know.



Ask people to speak for themselves alone, not for others or for the "average
person.”

Check for agreement. ("Those are our ground rules. Can you agreeto live
them during this session?")

Ask if there are any questions.

[Now go to page 8 for the questions.]



Verbatim Verson

Follow this version if you prefer to read from the text.
(Elapsed time)_0:05 [ Five minute allowance for lateness]
(Clock time) Welcome, introductions, preliminaries, ground rules

Thank you for coming today. We very much appreciate your taking the time to
participate. The general focus of our session will be on ways to get our parents
more involved in activities at Noe. The reason for the focus groups is to develop
new ideas for involving parents, because great schools have lots of parent
involvement, a better school climate, and better test scores.

Please help yourself to refreshments, and let me know if there is anything else you
need. | am and | will be the facilitator for this session. My co-
facilitator is

I’d like to go around now and have you introduce yourselves. Please tell us your
name and ["your favorite food” or “one thing that you really
like to do” or something else ssimple and fun]

We will be finishing by :

We will be having a discussion that is aimed at getting alot of information in a short
amount of time. | and my co-facilitator will guide the discussion, so you can just
relax and participate. Similar sessions are being conducted with __ other groups at
Noe.

Let me remind you that the conversation will be audiotaped. We do this only for
anaysis, so we can review the conversation in detail and we don’t have to
remember or take notes. No names or identities are ever used in the reports from
the sessions. First names used during the session are taken out of written
transcripts and never used in analysis or reporting. After the session, atranscript is
made from the audiotape. Thisisto protect your privacy. We ask that each of



you also hold each other's opinions in confidence. It's okay to talk about anything
that is said here, so long as you don’t attach someone’'s name to the idea or
opinion.

All comments and opinions are right and valued. There are no wrong answers to
the questions. The purpose of the session is to see how many opinions there are
about each topic. This group is deliberately made up of people with different
experiences, so we are looking for lots of different views. The purpose is not to
reach agreement or to persuade each other. So let me encourage you to share your
ideas and opinions, no matter what opinions others in the group may hold.

As the facilitators we will be your guides, and if more than one person wants to
talk, we will call on peoplein order. We'd like to have you speak one at a time, but
If you all start talking at once we will help sort it al out and get it recorded for
anaysis.

We may occasionaly rush some section of the discussion you find interesting, and
may even have to interrupt some people to move on to new topics or new
speakers. On the other hand, we may ask for more information from some people
than you think is necessary. We'll worry about all of this, and be guided by what
the sponsor needs to know.

We ask that you speak for yourselves, and not for other people, or for what most
people think.

Those are our proposed guidelines. Does anybody have a problem with any of
them?

Do you have any questions before we begin?

[Now go to page 8 for the questions.]



HINTSFOR FOLLOW-UP QUESTIONS:

How ...

What isit about ...

Tell me more about ...

What is your experience with ...

Describe ...

Imagine ...

What caused you to ...

What features of X do you particularly like/didike ...
When doyou ...

How often do you...

Where do you ...




THE INTERVIEW QUESTIONS

(Elapsed time) 0:15

(Clock time)
Question 1: Hereisalist of activities we have at Noe after
school and during school. [Hand out the list.] Circle the
activities that your parents, grandparents, or guardians
attend at Noe Middle. The activities are listed above the
line.

We will take these up in a few minutes, but you don’t
need to put your name on them. They can be
anonymous.

[Wait until people seem to be finished.]

(Elapsed time) 0:20

(Clock time)
Question 2: Below the line there is a place for you to list
those activities that you would like your parents,
grandparents, or guardians to attend, if you were part of
the activities. Please list asfew or as many as you want.

[Walit until people seem to be finished.]
Possible follow up question:

C Tell us more about what makes you want your
parents to be here for the events you circled.



(Elapsed time) 0:25

(Clock time)

[If needed, ask individual participants, “Tell me more,” of
“Can you explain more about that?’” Avoid asking too
many follow-up questions to any one person, though, so
you don’t make her or him feel uncomfortable.]

[Collect al the sheets from participants, and thank them
for filling them out.]

Question 3: Imagine an activity you might like that Noe
doesn’'t offer right now, and tell us about a new event or
activity that you would like your parents, grandparents, or
guardians to attend.

Possible follow up questions:
C What would make this fun for you?

C What would make this fun for your parents,
grandparents, or guardians?

C What would help you get your parents,
grandparents, and guardians to come to this new
activity?

[If some of the students give very short answers, you can
use some “spontaneous follow-up” questions like, “Tell
us more about that,” or “Can you say more about what
will make that fun for your grandparent?’]



(Elapsed time) 0:30

(Clock time)
Question 4: Maybe there are times when you don’'t want
your parents, grandparents, and guardians at school. |f
that’s true for you, please describe those times.

Possible follow up question:

C What is the difference between times you do want
your parents, grandparents, and guardians to come
to school and times you don’t want them to come?

C Are there things Noe Middle School could do to
make it easier for you when your parents,
grandparents, and guardians come to school ?

[Listen and watch for times when you can use
spontaneous follow-up questions like “Can you say more
about that?” and “Please tell us more.”]

Note: Thepersonin
the role of back-up
facilitator should step
outside right about
now and seeif the adult
has any suggestions.

(Elapsed time) 0:35

(Clock time)
Question 5: If there is atime when you really want your
parent, grandparent, or guardian to come to school, what
would you do to try to persuade them to come?
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(Elapsed time) 0:40

(Clock time)

Possible follow up question:

[Use spontaneous follow-ups, if appropriate, such as
“Tell us more about that.”]

Question 6: What can you and other students do to get
your parents to attend more events at Noe?

Possible follow up question:

C If you have some “ secret strategies’ that you think
might help other students get their parents to come
to events at school, would you please share them?

[Use spontaneous follow-ups as needed, for example,

“Tell us more about how that works’ or, as always,
smply “Tell us more.”]

11



(Elapsed time) 0:45

(Clock time)

(Elapsed time) 0:50

(Clock time)

(Elapsed time) 1:00

Question 7: What can the teachers and staff at Noe
Middle do to get your parents, grandparents, and
guardians to attend more events at Noe?

Possible follow up questions:

C Imagine the best thing Noe could possibly do to
help you get your parents, grandparents, and
guardians to come to school. What would that be?

[Use spontaneous follow-ups if they fit in. For example,
once someone has offered an ideas, you could ask “Téell
us more about how that would make a difference with
your parent/grandparent/guardian.”]

Question 8: Is there anything else you would like to add?
Possible follow up question:

C Thisisyour last chance! What would you like to
say that you haven't gotten to say yet?

[You can still use spontaneous follow up questions here if
you have not run out of time. |f people say things that
could use more explaining, you can always say, “Please
tell us more about that.”]

12



(Clock time)
Thank people for coming, and say, “Goodbye.”
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Appendix L A n al y SI S
EEE
A framework of neutrality

C What biasesdo | have that might get in
the way — about a certain type of
student, for example?

C Am | including both positive and
negative views in my analysis?

¢ Havel been dismissing some views
because | know the student who said
them?

C AmI beingfair to viewsthat are
different from my own?




The purpose of analysisisto
find the most accurate,
defensible answers to the
research questions;

Westport
RQ A: What type of classroom
activities/experiences help students learn better?

RQ B: How can teachers actions impact
student learning?

RQ C: How could the school environment
enhance student learning?

Noe
RQ A: What can Noe students do to get their
parents more involved in/at school ?




The Analysis Steps

[6. Act]
[5. Write]
4. Interpret
3. Describe
2. Sort into themes
1. Read, talk, understand




What makes interpretation valid?

> Support from focus group data

G

A thread or pattern that ran
through more than one group’s
conversation: state how many
groups, or how many students,
using terms like some, many,
most, nearly all, or all

Quote participants, sometimes
from several groups, and use a
consistent format for the
source, something like “A
Seventh Grade Male Student”




Appendix M
STUDENTS SPEAK
ABOUT PARENT INVOLVEMENT AT NOE MIDDLE SCHOOL

SUMMARY REPORT

With 1,200 students who speak at least 17 different native languages and
participate in academic programs ranging from gifted and talented to specia education,
Noe Middle School is both the largest and most diverse middle grades community in
Jefferson County. About half the students qualify for free or reduced-price lunch
subsidies, the federal government’ s measure of family poverty. Noe also attracts children
from every zip code in the county, which gives the school a truly representative sample of
Louisville' s youth but also puts great distance between the school and some of its
constituents.

One of the results of Noe's complex composition is inconsistent involvement and
support from parents. The school tends to attract a high level of interest from parents
whose children chose Noe because of its magnet or optional programs but limited
attention from families who live within the school’ s attendance zones. Because the school
population is evenly divided between those two groups, the number of people who are
only marginaly part of the Noe community is quite large.

Over the years, school leaders have tried different strategies for bridging the
parent involvemert gap, including conducting parent-teacher conferences in some of the
public housing projects within Noe' s assignment boundaries and combining
informational sessions with student performances so parents would be more inclined to
come to school.

Early in the 2001-2002 school year, No€' s Parent- Teacher-Student Association
(PTSA) surveyed parents to find out why more weren't participating in traditional forms
of school support, such as fundraisers and field trips. More than 250 parents returned the
surveys. In general, they said they did not volunteer because of alack of time, primarily
because of conflicting work schedules. Some parents also said they were put off by the
state’ s required criminal background check for al volunteers who work with children in
schoals.

The importance of parent involvement

Why all the concern about parent involvement? Research shows that when their
parents are actively engaged in their education, children perform better in school. They
get better grades, earn higher test scores, and feel more connected to the community. So
in their continuing effort to improve achievement at Noe, school leaders quite naturally
hope to capitalize on an important contributing factor.

When the opportunity to participate in the Students Speak project arose, Noe
Principal Kathy Sayre signed the school up.

“1 felt like this project would be an opportunity to find out what activities students
were interested in and how we might get their parents involved,” she said.

Sayre said the thrust of the Students Speak project — increasing parent
involvement to help boost student achievement — is closely aligned with the goals of
Noe's Consolidated Plan.



Students Speak helps schools identify concerns, gain new insights and make
decisions that are more likely to benefit the children they are intended to help. Noe's
Students Speak design team consisted of seven students -- representing most of the
school’ s seventh- and eighth-grade teams -- two teachers, two parents, and one
administrator. The group first met in September to learn about focus groups and to frame
the research questions. Then, during severa days in October, the students conducted the
focus groups with their peers and, in early November, they discussed and summarized the
results.

Noe's design team included:

Susie Bertram, 7 Challengers
Shea Hennessy, 8 Rockets
Brittany Lewis, 7 Challengers
Michael Meaux, 8 Rockets

Trey Trinnell, 8 Rockets
Torrence Williams, 7 Achievers
Amber Yocum, 8 Flyers
Adriana Thornton-Clark, teacher, 7 Seekers
Maddy Smith, teacher, 8 Rockets
Judy Staples, assistant principal
Holly Holland, parent, 8 Flyers
Maria Trinnell, parent, 8 Rockets

Prosand Cons

One of the real benefits of this process was the leadership ability it tapped in the
students serving onthe design team. Although they all are bright, capable, and
responsible students, they may not otherwise earn recognition in a large school with
many academic “stars.” The Students Speak project gave them an opportunity to
complete important and meaningful work for which they were honored at home and at
school — through their peers seeing them in leadership roles and through an article in the
school newdletter. Their confidence with the adults and with each other grew with each
gathering of the Students Speak group. As aresult of their involvement in this process,
these emerging student leaders may be more likely to participate in other school
activities, which in turn might inspire their parents to become more engaged in their
children’ s education.

Rona Roberts, the Students Speak facilitator from Roberts & Kay Inc., called the
Noe and Westport Middle School students “pioneers’ because they represent the largest
group of adolescents ever to be involved on the research design teams. The process has
been “much richer” because of their participation, she said.

One of the limitations of the Students Speak process at Noe had to do with the
answers school |eaders were seeking. Because of the selected topic — parent involvement
— the student focus groups could at best provide only second-hand information about the
reasons why parents from No€'s attendance zones do not routinely interact with the
school. Children might know why their parents don’t show up for school events. In some
cases, they said, they specifically ask them not to attend. But only by going directly to



parents will school leaders know for sure why involvement is not consistent among
different parent groups.

The questions

Members of Noe's design team, with guidance from Rona Roberts and feedback
from Westport’s design team, identified eight questions they wanted the research to
address. Students in each focus group were asked:

1.
2.
3.
4.
S.

6.

On a prepared worksheet, to circle the activities that their parents,
grandparents, or guardians had attended at Noe

To list the activities they would like their parents or guardians to attend

To imagine an activity they might like that Noe doesn’t currently offer

If there are times when they don’t want your parents at school, to describe
those times

If there is atime whenthey really want their parents at school, how do they
persuade them to come

What can they and other students do to persuade parents to attend more events
at Noe

7. What can teachers do to get parents to attend events at Noe
8.

To mention anything else not aready discussed

The design team conducted six focus groups, four with all girls and two with all
boys. The students who participated in the focus groups all live in Noe's attendance
zones. Only seventh and eighth-graders were selected because school |eaders believed
that sixth-graders were too new to the school community to be able to reflect deeply on
the questions.

The answers

Rona Roberts, the Students Speak facilitator from Roberts & Kay Inc., said she
found alot of consistency in the responses from Noe€'s student focus groups, which gives
her confidence in the information they shared. Roberts said that “many of the comments
seem obvious, but that’s okay” because they reflect students' sentiments about the school.
In general, she said, the Noe students:

Seemed to make clear distinctions between what they want their parents
to see at school and what they don’'t. They want their parents to attend
athletic and performance events — such as music or drama — but they
usually do not want them to come to anything having to do with their
grades in school or academic achievement. These comments might
reflect the “look at me, don’t look at me” stance of adolescents who are
testing the limits of their independence. However, the comments a so
might reflect the lack of pride students take in their learning and/or the
typically negative feedback they receive from teachers and parents about
their school work.

Believe that their parents need stronger reasons and incentives to come
to school events. Students indicated that traditional events, such as Open
House and the Fall Festival, have become routine; parents who might



have attended these events in the past don’t see a reason to continue
attending similar activities.

Research Question 1: On a prepared worksheet, circl e the activities that your
parents, grandparents, or guardians have attended at Noe.

The surveys students completed revealed that parents of neighborhood children
fall into three groups. Those who come to aimost everything at school to which they are
invited; those who come only to formal functions, such as an Open House or scheduled
conferences with teachers; and those who never come,

Among the boys, very few said their parents attend multiple school events,
particularly involving some sort of academic performance. This may be because the boys
do not consider themselves good students, those who are likely to earn a spot on
academic teams or to receive recognition for their schoolwork.

Overdl, the girls indicated greater involvement from their parents, especially for
formal functions such as conference days and musical performances.

Research Question 2: List the activities you would like your parents or guardians
to attend at Noe.

Girls and boys seem interested in having their parents attend some athletic and
visual arts events in which they participate. Y et, they believe their involvement and their
parents’ interest in coming to school would be higher if there were more clubs, activities,
and sports offered in the afternoon. Specifically, the girls would like to have football and
volleyball teams, more school dances, more field trips, and additional opportunities to
participate in cheerleading and track.

“I’d want my mom to come on field trips so | could have someone to talk to,” one
girl reflected. “1’d want her to come to the Fall Festival so we could have fun together.”

Another girl said: “The reason why | want my parents to come” to Open House
and band performances “is because of the support they give.”

Another girl said she would like her parents to watch her perform cheerleading
routines during basketball games “because | want them to see some of my talents| can
do.”

Boys were more reticent in responding to this question, but they indicated a
preference for having their parents attend athletic events, chorus performances, and Stars
Club. They would like to see additional sports teams at school, particularly basketball,
baseball, wrestling, karate, and dodge ball.

One boy said he wanted his parents to attend athletic events because his
participation would “make my parents proud of me that I’m getting out there.”

Another boy, reflecting his ambivalence about having his parents at school, said:
“1 think both of my parents could attend baseball, football. And | don’t want them to
attend any fighting because like every time Mom sees me get whupped, she might say
something like I’'m grounded for fighting.”

Research Question 3: Imagine an activity you might like that Noe doesn’t
currently offer.




Elaborating on their previously expressed interest in having more after-school
athletic events at Noe, boys and girls suggested starting intramural sports leagues to give
additional students a chance to compete. For students whose parents only come to school
when they get in trouble with teachers or administrators, after-school sports leagues
would give them a chance to gain new skills, work with ateam, and earn positive
attention for something they’re “good at.” In addition, boys believe their parents would
be more inclined to come to school to watch them in athletic events.

“They have to see who scores touchdowns,” one boy said, frankly.

Another boy said his parents would want to watch him play “because I'm real
good at sports, whenever | play.”

What would make it fun for parents or guardians to attend?

“1 don’t know,” one boy answered, “1 guess just spending time with them, letting
them, like, see me more or something.”

Boys perceive that Noe sanctions more activities for girls. Boys said they would
like to have soccer, football, basketball, baseball, wrestling, and boxing squads.

For their part, girls said they would like to participate in nontackle football,
tennis, and volleyball.

“Why can’t we have a place to play?’ one girl asked. “All sports should be legal
for both boys and girls. Football ain’t have to be just no boys sport.”

One girl said she would be more involved in school if Noe had a volleyball team.
“Because if they had it, then I’d want to join it because | want to be involved in sports but
that’ sthe only sport | liketo play.”

Like boys, girls believe their parents would enjoy coming to school to watch them
in athletic events.

“To seethat | was participating in something,” one girl said.

Research Question 4: If there are times when you don’t want your parents at
school, describe those times.

Students said they most want to avoid opportunities for public embarrassment.
The greatest possibility of embarrassment, they sense, occurs in relation to academic
events, such as “when | have low grades on my report card,” one girl said.

Or during parent teacher conferences: “Because they find out stuff like your
behavior. Because it don't really show that good on your report card. They find out why
you having trouble in class and stuff.”

“Well, when | want them to come there, is whenever | do something good and |
want to show them that | did it,” another girl explained. “When | don’'t want them there is
when | did something or didn’t do something and | don’t want them to know it.”

“She asks too many questions,” one girl said aout her mother.

Another girl said pointedly: “1 don’t want them at school. | don’t want to get in
trouble.”

Boys seek to avoid the parental limelight during embarrassing moments, “like
when | get my report card, | don’t want my parents to see that.” But in addition, they
expressed concern about having their parents at school dances and field trips or any other
time when they can check up on their interactions with friends.



“Like, when | ask out a girl, they aways like, ‘ She ain’t good enough for you,
one boy said.

“1 know, man,” one of his peers said supportively. “I don’t want them to
embarrass me.”

And one boy said flatly: “I never want my parents to come to school.”

During one insightful interchange, a group of boys explained that, “It’s not fun
when you have a parent bugging you. When there' s nobody to watch over you, you stop.
Y ou' ve got to make the right decisions. If a parent’s there, they’ re always over your back,
warning you.”

“Cause they always embarrass you somehow.”

“1 know, because they’re always like, ‘ Come here, hee, hee. HE's S0 pretty.

“Treat you like you're two years old.”

“"Here, brush your teeth. Y our teeth are yellow.””

“’Comb your hair. Put on your nice clothes.” It’s like one nag after another.”

In addition to academic and social activities, boys do not want their parents to
attend sporting events in which they do not excel. Again, this might reflect how
unsuccessful these students feel in all aspects of their school life.

“You don’'t want them to come and see you running and looking bad,” one boy
said plaintively.

Another boy mimicked the likely response from his parents: “’ Oh, my son
screwed up!’”

Boys also perceive their parents public displays of support, however well
intended, as demeaning if it calls attention to them individually and not as part of ateam
or group.

“1 mean sometimes, if | was in a game and my parents come, they’d go, like, ‘Go
you can do it! You can doit!” And then you' d be humiliated in front of al of your
friends.”

Research Question 5: If there is a time when you really want your parents at
school, how do you persuade them to come?

When students really want their parents to come to school, they use different ways
to persuade them.

“If 1 wanted my parents to come, | would say | would be the best kid ever,” one
boy said.

Another boy, offering the flip side of the comments in Question 4 about only
receiving negative attention in school, said he would “let my mom see that I'm actually in
some activity instead of sitting home all day. And watching me have fun, too. She likes it
when | am enjoying myself.”

“1 know,” another student chimed in, “because when you want them to come,
you're like doing an activity that is fun for you. But when you don’t want them to come,
you're either in trouble or your report card’s coming out.”

Added another boy: “The only time | want my Mamato come is like when, either
| have some kind of activity that I'm really good in, like art or singing or something like



that. Or when I’m going to Bowling Green because I’ m in chorus and we' re supposed to
be going there for some singing.”

Students suggested offering incentives, such as free food or prizes, to parents who
attend school events.

“1 would exaggerate,” one boy said. “1 would tell her that she'd get a thousand
bucks if she’'d come. Something like that.”

“My parents wouldn’t fall for athousand bucks,” responded another boy.

“Yeah,” echoed another. “They’re not that stupid.”

“Tell them you're getting an award,” suggested one boy.

Severa students said their parents aren’t able to come to school because of work
conflicts, including having to work multiple jobs to keep the family afloat financialy.

“My parents are barely home, so you know, they can’t come,” one boy said.

Comments from girls followed the same lines. Asked what strategies they could
use to encourage more participation from their parents, one girl said, “I would say
something like, ‘If they didn’t come, I'd never speak to them again.””

“Yeah,” another girl agreed. “Like, | would go in my room, slam the door and
start crying.”

One girl said her mother would respond to financial incentives. “Just tell them and
see if she could get aday off from work. Ask her if she could get like, one of her days off
when she gets paid and see if she can come them.”

Another girl was somewhat fatalistic about the chances of involving more parents
in school. “Everybody can't be there when you want them to be,” she said. “If my mother
comes, she comes. And if she doesn’t, she's avery busy woman.”

Research Question 6: What can you and other students do to persuade your
parents to attend more events at Noe?

Asked to think collectively about what students could do to encourage parents to
play a more active role in their education, the focus groups said they don’t believe there
is much interesting to share about school.

“1 have no clue on that,” one boy said honestly.

A girl noted darkly: “My mom doesn’t have time for anything like that. She just
sends me here.”

Students also said their parents are suspicious when teachers try to get too
chummy, particularly when their attitudes contrast with the way their children have
described them.

“My mom told me to tell al the people to stop being real nice,” one boy said.
“Because you know how like your mom comes in and al the teachers are nice and stuff?
And then when they’re not there, they’re all mean.”

Some students said they would like to see representative students change roles
with teachers for the day. “For one day the kids are the teachers and the teachers are the
kids,” aboy said, adding a pronoun reference that wasn't entirely clear. “ They don’t
know how bad they’re being.”

The only specific advice they could offer had to do with strengthening friendships
— for students and parents — which would help adults feel connected to the school.



“Likeif your best friend, if he says his mom’s coming (to a school event), and
you want your mom to meet his,” one boy suggested.

Another boy agreed: “ So they’ll talk and then they’ll be friends and stuff. So they
both come and then they talk.”

Staggered schedules might help parents working evening shifts, some students
suggested.

“Probably one way | can get my parents to come isif they ever switched around
their work hours,” one boy said.

Research Question 7: What can teachers do to get parents to attend events at
Noe?

Could teachers do anything to prompt greater involvement from parents? Students
encouraged their teachers to emphasize their positive interactions and accomplishments
in school, not jut their negative behaviors.

“They could tell good stuff about you,” one boy said, in a very telling remark.

“Send postcards home,” suggested one girl. “Because I’'m telling you now, if they
give me a piece of paper talking about these events at Noe Middle School and blah, blah
happening this day, my parents will not find out because | lose everything they give me.”

“They need to call our parents, or get hold of them by e-mail or something,”
suggested another girl.

Students encouraged school leaders to stress novelty with events and to refine
traditional school activities.

“Open House, Oh God, that’s really boring,” a girl said. “No one shows up. We
don’t want to do nothing at Open House but explore the building.”

“If they don’t do nothing funner for Open House, then | don’t think we should
have an Open House.”

“The Fall Festival is getting boring,” one boy said. “They need to add more games
and stuff. And another thing. The basketball games. My Mama ain’t going to come to my
basketball game in that gym. When we be having a home game, that gym be so little. We
only got two sets of bleachers. And all the kids mostly be on the bleachers. So, they don’t
have no room for the parents.”

“They need to add more exciting stuff for these people, our parents, to come,” one
girl stated emphatically.

“My Mama be coming if there be some free food,” another girl chimed in.

“Some escargot or something,” one girl said, then added for those who might not
know what it meant: “Snail.”

The conversation shifted to strategies Noe could use to improve the school’ s
“entertainment” value.

“We could have a parent party,” one girl suggested.

Let parents dress up in Halloween costumes, another student recommended.

Others students said the school should display more art and projects in which
they’ ve excelled by creating more bulletin boards and glass display cases. These efforts
to demonstrate multiple forms of educational achievement would give their parents more
visua cues about what they are learning in school.



As one girl said: “We never actualy show off everything, you know?’

Research Question 8: Mention anything el se not already discussed.

Given the chance to stress anything not already covered in the conversations, the
students repeated their desire to have more sports and after-school activities that would
provide additional ways for them and their parents to feel connected to Noe. They
stressed the need for better facilities for spectator sports. And they said they wish their
teachers communicated more regularly and positively with their parents.

Finally, in an extremely encouraging comment, one boy said about the focus
group session, “Thisis the best hour I’ ve ever spent in school.”

Final reflections

Clearly, middle school students are moving out of the stage when they
automatically enjoy all forms of attention from their parents. They rebuff adults attempts
to “fuss’ over them indiscriminately. At the same time, they are hungry for positive
attention from a distance. Having their parents in the audience when they excel at school
activities is important to them, but they often prefer more private expressions of support
for their achievements. School |eaders can help parents understand the growing
independence of their children and the helpful ways in which they can support their
education.

Many students in the focus groups seem to believe that a parent in the school
building can mean only one thing — trouble. It is disheartening, but perhaps not
surprising, to discover that they do not view parent participation in a positive light. If
school leaders want to use parent involvement to help boost the achievement of
struggling students at Noe, they must give parents other ways to connect to the school
than responding to their children’s low grades and bad conduct.

School leaders should consider planning events in which many students — not just
afew -- have an opportunity to shine. The focus group responses indicate that students
want and need more ways to be recognized at Noe. For students who are not strong
academically, sports and other extracurricular activities can help them feel connected to
the school and motivate them to do better in class. And, as they indicated, their parents
would be more likely to come to school if they knew that their children would be
performing.

When parents are not accustomed to coming to school, and when they are
uncomfortable about doing so, they may need more creative outreach efforts from
educators. Noe may have to invest significant energy — beyond just sending out
invitations — to overcome the reluctance of some parents to show up for school events.
Students in the focus group were explicit that their parents need to see something
appealing or promising, on their own terms, to venture into the school building. Food, fun
activities, and financial incentives were suggested ways to make uninvolved parents feel
welcome at Noe. Although these initiatives may increase the staff’s work load initialy,
they could help reduce the faculty’ s responsibilities over time. For, when parents and
their children have regular opportunities to interact positively with educators, they will be
more willing to work with them to solve academic problems.



The students' comments also reveal that adolescents are important conduits of
information about school. They were very clear about what they want to share with their
families, and if they only experience school in negative ways, they will communicate
those same impressions to their parents. If school |eaders want to engage the entire
family, they must improve the flow of information in the educational triangle — school,
child, and parent. Each of the players should have access to the same information and
have faith in the school’ s policies and practices so they can work together, not against
each other.

Finally, school leaders must be careful not to assume that uninvolved parents care
less about their children’s education than the parents of high achievers. The indifference
or disinterest some parents express may stem from their own poor experiences with the
schools of their youth. Struggling students often have parents who struggled themselves
in school. They may not have learned how to interact well as children, much less as
parents. Moreover, it is human nature to avoid conflicts. Parents who do not consider
school awelcoming place where every child can succeed will not willingly participate in
the life of the school — no matter how many cash prizes or escargot Noe offers as
incentives.
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Appendix N

Electronic copy of Westport report not available.





